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Feeling nervous and anxious are two of human being’s emotional 
aspects. Therefore, these feelings are normal for students to experience the 
anxiety when dealing with speaking performance. One of activities 
implemented in Critical Listening and Speaking II class is Hot Seat. This 
activity is intended to help students to improve their speaking skills. 
However, students experience foreign language speaking anxiety and it can 
influence their speaking performance and their perception which can lead to 
their expectation. As a matter of fact, a Hot Seat activity in speaking class 
makes an important contribution to the second language learning process. 
There are three research questions in this research: (1) How is Hot Seat 
game implemented in Critical Listening and Speaking II class? (2) What are 
students’ perception on speaking anxiety when they did Hot Seat game? (3) 
What is the source of speaking anxiety experienced by Critical Listening and 
Speaking II students (4) How did Critical Listening and Speaking II students 
reduce the speaking anxiety? 
The research was conducted in a form of survey. The researcher took 
100 respondents from fourth semester students who were taking Critical 
Listening and Speaking course in the academic year 2014/2015 at the 
English Language Education Study Program, Sanata Dharma University. 
The instrument used in this research is questionnaire. The questionnaire is a 
modification from Foreign Language Classroom Anxiety Scale which 
consisted of 22 items of close-ended questions and 3 items of open-ended 
questions. The data gathered were put in the table and were analyzed to 
answer the research problems.  
The result of the research showed the implementation of Hot Seat 
activity in speaking class and it got positive response from almost all of the 
students. However, although the students thought that Hot Seat activity was 
a good activity, it was revealed that most of them experienced foreign 
language speaking anxiety. It became crucial when they could not overcome 
their anxiety because it affected their speaking performance. The research 
found the source of the anxiety from Test Anxiety and Fear of Negative 
Feedback.  
Foreign language classroom speaking anxiety is in a form of positive 
anxiety and negative anxiety. Facilitating anxiety motivates the learner to 
fight the new learning task, it gears the learner emotionally for approach 
behavior. It is important for students to have their own way to overcome the 
negative anxiety.  
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Perasaan gelisah dan cemas adalah salah dua dari emosi yang 
dimiliki oleh manusia. Oleh karena itu, perasaan – perasaan tersebut 
normal dirasakan oleh siswa saat menghadapi tes berbicara. Salah satu 
kegiatan yang dilaksanakan dalam kelas Critical Listening and Speaking II 
adalah Hot Seat. Kegiatan ini ditujukan untuk membantu siswa dalam 
mengembangkan keterampilan berbicaranya. Namun, ada beberapa siswa 
yang mungkin mengalami kecemasan dalam berbicara bahasa asing dan hal 
tersebut dapat mempengaruhi penampilan berbicara dan persepsi yang 
tertuju pada ekspektasi mereka. Maka dari itu, kegiatan Hot Seat di kelas 
speaking mempunyai kontribusi yang penting dalam proses mempelajari 
bahasa kedua. Ada empat rumusan masalah yang terdapat di dalam 
penelitian ini: (1) Bagaimana penerapan permainan Hot Seat di kelas 
Critical Listening and Speaking II? (2) Bagaimana persespsi siswa terhadap 
kecemasan berbicara saat melakukan permainan Hot Seat? (3) Apakah 
sumber dari kecemasan berbicara siswa kelas Critical Listening and 
Speaking II (4) Bagaimana siswa kelas Critical Listening and Speaking II 
mengurangi kecemasan berbicara? 
Penelitian ini dilakukan dalam bentuk penelitian. Peneliti mengambil 
100 responden dari siswa semester empat yang mengambil mata kuliah 
Critical Listening and Speaking II tahun ajaran 2014/2015 di Program Studi 
Bahasa Inggris, Universitas Sanata Dharma. Instrumen yang digunakan 
adalah kuesioner yang dimodifikasi dari Foreign Language Classroom 
Anxiety Scale yang terdiri dari 22 pertanyaan tipe tertutup dan 3 
pertanyaan tipe terbuka. Data yang terkumpul di masukkan ke dalam table 
lalu dianalisa untuk menjawab rumusan masalah. 
Hasil penelitian menunjukkan  pelaksanaan kegiatan Hot Seat dalam 
kelas speaking dan mendapat respon positif dari hamper semua siswa. 
Namun, walaupun siswa merasa Hot Seat adalah kegiatan yang bagus, 
tampak pula bahwa beberapa siswa mengalami kecemasan dalam berbicara 
bahasa asing. Hal ini sangat penting karena bisa mempengaruhi 
berbicaranya. Penelitian ini juga menemukan asal dari kecemasan mereka 
berasal dari Test Anxiety dan Fear of Negative Feedback.  
Kecemasan dalam berbicara bahasa asing mempunyai kecemasan yang 
bersifat positif dan negatif. Adanya kecemasan memotivasi siswa untuk 
mencoba hal baru dan secara emosional menyemangati mereka dalam 
pendekatan perilaku. Sangatlah penting bagi siswa untuk mengatasi 
kecemasan negatifnya sendiri.  
Keywords: speaking anxiety, hot seat game, perception 
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1CHAPTER I
INTRODUCTION
This chapter provides the background information related to the subject matter
triggered to be analyzed, general aim why the researcher intended to do the research
of it, and presents the focus and the content of the research.
A. Research Background
English is the most common and the most important language in the world.
The statistics collected suggests that a quarter of the world’s population is already
fluent or competent in English, and this figure is steadily growing – in the early of
2000s that means around 1.5 billion people. No other language can match this
growth. Even Chinese, found in eight different spoken languages, but unified by a
common writing system, is known to “only” some 1.1 billion (Crystal, 1997).
Therefore, English becomes the global language due to its influences on many sectors
in the world to make advancements.
In the Indonesian context, a good mastery of English will help to accelerate
the development of the country for two major reasons. First, the development should
be supported by the mastery of science and technology. Most of science and
technology books are written in English and much scientific information on
electronic media are also in English. Second, English is one of the international
languages used for various international communication purposes trading, diplomacy,
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2politics and education. Therefore, a good mastery of English can be said to be a
prerequisite for the success of developing this country.
English is served as English Foreign Language (EFL) in Indonesia where it is
used only for several important purposes, for instance, as a source of the
implementation of new technologies and scientific knowledge and mostly as a means
of international communication in practically all fields (Dardjowidjojo, 2003d: 32,
Huda, 2000: 65-66, Renandya, 2000: 116, Simatupang, 1999: 64). As the means of
international communication, English is presently the only foreign language which is
made compulsory in schools, rather than other languages which are elective subjects.
In the process of learning and mastering the language, a teacher plays an important
role to be a good example for learning English.
The English Language Education Study Program also has an important role in
preparing their ELESP students and in producing a good and a professional English
teacher in school. There are many things that should be mastered by a teacher student,
including 4 skills (listening, reading, speaking, and writing). In this context, the
researcher will focus on the speaking skills. Due to their background of knowledge,
there will be some students who will face the difficulty in speaking English fluently.
One of the important problems that cause students not to perform well in
spoken English is language anxiety. Much has been written in recent years about the
research on foreign language, learners experience the communication anxiety in
learning foreign language as English. They have investigated the relationship between
anxiety and English language learning which demonstrates the presence of foreign
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3language anxiety among learners (Horwitz & Cope, 1986; P. D. MacIntyre &
Gardner, 1994; Young, 1991). As Horwitz and Cope (1986) stated since speaking in
the target language seems to be the most threatening aspect on foreign language
learning, the current emphasis on the development of communicative competence
poses particularly great difficulties for the anxious student (p. 132).
The correlation studies showed that high language anxiety is related to low
achievement in language learning. MacIntyre and Gardner (1994), in a study
involving college students learning French, found that high anxiety students
experienced difficulty in expressing their views and they tended to underestimate
their own abilities. Zhao (2007) made a similar observation with high school students
in China. He found that anxiety concerning English class affected students’
achievement in English. There are also studies that revealed a negative correlation
between anxiety and ability in basic language skills, particularly the skills of speaking
and listening. According to MacIntyre and Gardner (1991), high anxiety students
performed worse than low anxiety students in these skills.
The English Language Education Program students in Sanata Dharma
University are demanded to speak English no matter what situation they have, for
instance in speaking test. Some students who perform poorly in speaking usually will
find themselves sweating a lot, feel nervous and make mispronunciation or grammar
mistakes. Feeling nervous might be the common thing that students will have when
they have to speak in front of audiences.
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4It becomes a concern for teachers or lecturers to see that anxiety will
negatively affect student’s performance and their achievement in learning English.
The empirical research on the negative effects of anxiety on academic performance is
large and consistent (Zeidner, 1998). When it relates to academic performance, the
type of anxiety will be the test anxiety.
Test anxiety causes poor performance, negatively related to self-esteem and
was directly related to students’ defensiveness and fear of negative evaluation. This
will cause their achievement to be lower than what they expect. According to Brown
(2001), in learning a second language, the language learners develop a new mode of
thinking, feeling, and behavior. When they feel anxious, they will not be able to
deliver their message well which cause them to feel uncomfortable by using the
foreign language. For instance, they will develop language-learning anxiety instead.
Previous research on foreign language anxiety focused more on strategies to
overcome language anxiety. Hence, the researcher would like to focus on fourth
semester students of the English Language Study Program in Sanata Dharma
University. The present research aims to investigate the relationship of anxiety with
learners' performance at the undergraduate level. The researchers have intended to
relate anxiety with factors which involves another psychological factor such as self-
esteem.
Many teachers or lectures try to find any kinds of technique in order to
improve students’ speaking ability and they can overcome their anxiety. One
technique that has been used in speaking class for the English Language Education
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5Study Program students in Sanata Dharma University is Hot Seat. Hot Seat has been
introduced since first semester in Speaking I class up to fourth semester in Critical
Listening and Speaking class. It can help students to prepare themselves in more
advance level in speaking class which is Public Speaking class. Hot Seat is inspired
by a television quiz Who Wants to Be a Millionaire. In that quiz, Hot Seat is a place
where a tense person is answering some questions in order to be a winner. This
situation is almost similar to the students who are required to speak in front of their
lecturer and friends in the class although they feel tense. (Yosephine, 2012)
According to Johnson and Morrow (1981), information gap, choice, and
feedback are the features which indicate the truly communicative activity. In Hot
Seat, a student has to perform in front of the class and tell the subject that is chosen
by lecturer. In this case, the student should do it in impromptu way and exchange the
information that they know by telling it to other students. Once the student has
finished, he or she will get feedback from friends and lecturer.  The feedback is not
only the correction or the evaluation, but also the question and answer session about
the subject that is being told.
Thus, in this study, the researcher intends to investigate the relationship
between foreign language anxiety and student’s performance through the perception
of students about hot seat.
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6B. Research Problems
Based on the background above, the researcher wants to discuss the four
questions in this study:
1. How is Hot Seat game implemented in Critical Listening and Speaking II
class?
2. What is student’ perception on speaking anxiety when they did Hot Seat
game?
3. What is the source of the speaking anxiety experienced by the Critical
Listening and Speaking II students?
4. How did Critical Listening and Speaking II students reduce speaking
anxiety?
C. Problem Limitation
The focus of this study is to investigate the student’s perception on the use of
Hot Seat game to reduce speaking anxiety. Hot seat is the media to see to what the
source of speaking anxiety of the fourth semester students of the English Language
Education Study Program of Sanata Dharma University in 2014-2015 Academic Year
is. The use of Hot Seat game as one of assessment media in speaking class is
important to evaluate students' performances. Thus, students' perception on the media
of assessment will affect the process of learning which then will affect the
achievement of students' speaking skills. In order to know whether Hot Seat has been
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7successfully helping them in overcoming their language anxiety, the researcher will
analyze student’s perception on the use of Hot Seat game.
D. Research Objectives
There are three objectives presented in this research in the relation with the
research problems. Those objectives are to discover the implementation of Hot Seat
in speaking class, to discover student’s perception on the speaking anxiety when
doing the Hot Seat activity, and to discover the source of the speaking anxiety, also
the way to reduce it.
E. Research Benefits
The findings of this research hopefully can give contribution to :
1. English Language Education Study Program of Sanata Dharma
University Lecturers in Speaking Class
The finding of this study is provided for lecturers to be more aware of the
second language skills in which their students feel anxious. When they are more
aware of language anxiety, they will be more prepared in conducting second language
activities in the classroom and more sensitive when dealing with their students. If the
learning process by using Hot Seat is not implemented well in achieving good result
on speaking, they may do some modification on the implementation of Hot Seat
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conducive environment for second language learning.
2. Students of Speaking Class
This research is expected to help students in improving their learning styles.
They would be aware of such socio-psychological constraints like thoughts of failure,
deprecating thoughts, or low self-esteem. Through this awareness, they can develop
their social and personal well-beings in their future life of working environment
where English language is important to survive.
3. Future Researchers
This research can be supporting evidence to other researchers conducting
research in the same field.
F. Definition of Terms
It is important and essential to clarify some terms and concepts used in this
study in order to avoid confusion, misunderstanding, and misinterpretation. For
instance, the researcher defines the key words in this study which are speaking
anxiety, hot seat game, and perception.
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91. Speaking Anxiety
In this study, foreign language speaking anxiety, can be labeled as public
speaking anxiety or stage fright, is a specific type of communication-based anxiety
where individuals experience arousal, negative self-talk, and/or behavioral reactions
in response to an upcoming or actual presentation (Daly, McCroskey, Ayres, Hopf, &
Ayres, 1997). A student who has foreign language speaking anxiety will decrease
their performance and the result is poor because they do not feel confident in
speaking English. The learning achievement of the student will be affected
negatively.
Anxiety is one of the emotional aspects that a human being has. It is actually
the result that is developed from fear (Buck, 1984). But sometimes people cannot
differentiate between fear and anxiety. The difference is only at the object. The object
that makes people fear can be seen clearly, such as being afraid of fire, tiger, or
darkness. On the other hand, if someone is anxious, it is difficult to identify the object
of anxiety, for example, feeling anxious of falling, of being sick, or being laughed at.
According to Freud (1926), anxiety is defined as “something felt” an unpleasant
affective state or condition which characterized by all that is covered by a word
nervousness, apprehension, or anxious expectation, and different discharge
phenomena. Anxiety is distinguishable from other unpleasant affective (emotional)
stress such as anger, grief, or sorrow by its unique combination of phenomenological
and physiological qualities.
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Anxiety is also defined as an unpleasant emotional condition which is
characterized by tension, fear, worry, and followed by the reactions from central
neurotic system (Spielberg, 1978). Thus, in this research, anxiety refers to an
unpleasant feeling experienced by the students who face speaking performance and
they worry about what might happen in their performance. Foreign language anxiety
has been isolated and distinguished from other forms of anxiety by psychologists and
educators (Foss & Reitzel, 1988) because it consists of “self-perceptions, beliefs,
feelings and behaviors related to classroom language learning arising from the
uniqueness of the language learning process” Horwitz et al. (1986).
2. Hot Seat game
In this study, Hot seat game is one of learning activities which requires
students to speak or communicate a subject chosen by lecturer in front of the class.
According to Freeman (2001), activities that are truly communicative have three
features in common : information gap, choice, and feedback. Therefore, Hot Seat
activity requires a student to perform in front of the class and tell the subject that is
chosen by lecturer. Once the student has finished, he or she will get feedback from
friends and lecturer.  The feedback is not only the correction or evaluation, but also
question and answer session about the subject that is being told. Hot Seat activity has
been used in the English Language Education Study Program of Sanata Dharma
University. It is used in the first up to fourth semester. It has been implemented in
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Speaking I, Speaking II, Critical Listening and Speaking I, Critical Listening and
Speaking II, and Public Speaking.
3. Perception
According to George and Jones (2005: p.105), “Perception is the process by
which individuals select, organize, and interpret the input from their senses (vision,
hearing, touch, smell and taste) to give meaning and order to the world around them”.
In this study, input from senses means what the students feel and see from their
experience in doing the Hot Seat activity in speaking classes. Therefore, perception is
student’s opinion about their experience in doing Hot Seat activity.
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CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter presents a review of theoretical writings which are related to the
study matter. The theoretical description consists of the discussion on perception, Hot
Seat game in speaking class, and speaking anxiety.
A. Theoretical Description
This study is related to two theses which also discuss about the use of hot seat
and the other one is about anxiety. Thus, the researcher will give the summaries of
both studies. According to the thesis written by Gonca Subaşı, the researcher
investigate two potential sources of the Turkish learners’ English anxiety in oral
practice : 1) an individual student’s fear of negative evaluation, and 2) his/her self-
perceived speaking ability. The main purpose of this study was to investigate the
effects of two psychological factors, the fear of negative evaluation and the self-
perception of speaking ability in the target language. Another study which was
conducted in English Language Study Program of Sanata Dharma University,
Frederika Rintakristy Yosephine (2012) focuses on finding the presence of speaking
anxiety through student’s perception and how to reduce the speaking anxiety
experienced by students in Critical Listening and Speaking II class.
In this section, the researcher reviews the description of perception, speaking
anxiety, and Hot Seat game in speaking class.
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1. Perception
Perception is the process by which individuals select, organize, and interpret
the input from their senses (vision, hearing, touch, smell, and taste) to give meaning
and order to the world around them (George and Jones, 2005: p.105). In this
definition, we can define it as a way of a person to get the data from environment
through the stimuli. Thus, the person thinks and interprets the data meaningfully.
Perception can be seen as the person’s way in viewing the environment and also as
the response to the stimuli or surrounding. The response itself occurs in the person’s
awareness to the incoming data from the stimuli through sensory receptors. The
response will be interpreted as meaningful information about the stimuli called
perception.
Gibson (1982) views that a person does not perceive stimuli or retinal images
or sensations or even just things; what he/she perceives is things that can eat, or write
with, or sit down on, or talk to (p. 60). It does not only perceive the size or distance of
objects. The person perceives whether something is within arms’ reach and whether it
will fit into the grasp. What they perceive are the functional relations between self
and world. In other words, they perceive things after experiencing a certain activity
which later gives us impact or impression.
According to Altman, Valenzi, and Hodgetts, perception begins from the
selection of the data from the stimulus through the sensor (1985: p. 86). The process
allows the individual to interpret the data. Each individual has different way to
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interpret the data. All depends on the clarity and familiarity of the stimuli of physical
characteristics needs and values, knowledge, feeling, and past experiences.
There are four important factors influencing a person’s perception according
to Altman et al. (1985: pp. 86-91).
1) Selection of Stimuli
A person focuses only on a small number of all the stimuli surrounded. It
means selection. Each person has different selection of stimuli according to the
familiarity, the characteristics, and the experiences. Each person focuses on a small
number. This process is called selection and is one reason why people perceive things
differently – each person selects specific cues and filters, or screen, out of others.
2) Organization of Stimuli
The second factor influencing the perception is organization. After the data is
released, it is arranged to be meaningful information. According to Altman et al.
(1985), the brain brings order the data by selecting certain items and putting them
together in a meaningful way based on the experiences (pp. 87-88).
3) The Situation
A person’s expectations, a situation, and past experience affect what the
person perceives. Perceiving a situation accurately is related to how a person adjusts
his or her behavior to the situation.
4) The Person’s Self- Concept
Altman er al. (1985: p. 90) states that the way individual feels and perceives is
known as self-concept. The way the person sees himself or herself affects the
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perception of the world around him or her. The self-concept is important since the
mental picture of an individual determines much of what he or she perceives and
does. In the following session, the researcher will explain further about the language
anxiety that becomes the main concern of this research.
2. Foreign Language Speaking Anxiety
a. Types of Anxiety
According to Young (1991), the symptoms of language anxiety in the foreign
language classroom could appear in the form of distortion of sounds, inability to
produce the intonation and rhythm of the language, freezing up when called on to
perform, and forgetting words or phrases just learned or simply refusing to speak and
remaining silent.
Horwitz and his colleagues (1986) define foreign language anxiety as a
distinct complex of self-perceptions, beliefs, feelings, and behaviors related to
classroom learning arising from the uniqueness of the language learning process.
They also find that foreign language anxiety can be related to these three components
as follows:
1) Communication apprehension is characterized by fear and anxiety in
communicating with people, such as difficulty in speaking in public, listening
or learning a spoken utterance are all manifestations of communication
apprehension. This type of anxiety in learning a second language is derived
from the learners’ personal knowledge that they will have difficulty
PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJIPLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI
16
understanding others and making themselves understood. Learners suffering
from communication apprehension choose to keep silent in their English
classes. One of the most studied topics in the field of speech communication
is the tendency on the part of some people to avoid, and even, fear,
communicating orally (Daly, 1991: 3). Horwitz et al. (1986: 128) define
communication apprehension (CA) as “a type of shyness characterized by fear
or anxiety about communicating with people”.
2) Test anxiety is a type of performance anxiety which is caused by fear of
failing a test. Test anxious students often put unrealistic demands on
themselves. Test anxiety is considered to be one of the most important aspects
of negative motivation which will affect learning. This type of fear is defined
as an unpleasant feeling or emotional state that has both physiological and
behavioral concomitants and that is experienced by the anxious learners when
taking formal test or other evaluative situations.
3) Fear of negative evaluation is an extension of the third component (test
anxiety) of second language anxiety because it is not limited to test-taking
situations; rather, it may occur in any social, evaluative situation, such as
interviewing for a job or speaking in second/foreign language class (Horwitz
et al., 1986: 127). It is also broader in the sense that it pertains not only to the
teacher’s evaluation of the students but also to the perceived reaction of other
students as well (Shams, 2006: 10).
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The following figure showed the study’s first component, language anxiety
together with the sub-variables that constitute the component.
Figure 2.1: Horwitz’s Conceptual Framework of Foreign Language Classroom Anxiety
b. Reasons for Foreign Language Anxiety
Daly (1991) focuses much on communication apprehension and cites genetic
disposition; early reinforcements and punishments; early communication skills; and
exposure to appropriate model of communication as the possible factors for language
anxiety.
Participants in Von Wörde’s study (1998) report that non-comprehension, the
pace and the risk of being singled out in speaking activities, the limited time devoted
to pedagogical and instructional practices, the risk of being humiliated through error
correction and the presence of native speakers could make them more anxious than
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anxious learners’ performance and some recommendations are offered to cope with
perfectionist tendencies.
Woodrow (2006) draws a distinction between in-class and out-of-class
anxiety and finds that communication with teachers and performing in front of a class
are the major contributors to language anxiety in speaking classes. Specifically,
giving oral presentations, role-play in front of class, contribution to formal
discussions, answering teacher questions, informally speaking teachers were reported
as major reasons for learners’ in-class anxiety. Moreover, Tanveer’s study (2007)
reveals that it is the intrinsic motivators, the learner’s self in particular, that usually
result in anxiety-breeding situations. Accordingly, learners’ beliefs, perceptions and
poor command of language could lead to a higher level of anxiety. Furthermore, some
other extrinsic factors such as social and cultural environments could be the reasons
for anxiety-provoking situations.
c. Effects of Foreign Language Anxiety
MacIntyre (1999) examines the effects of language anxiety under four
categories: academic effects, cognitive effects, social effects and personal effects. As
for the academic effects, the literature on language anxiety has shown conflicting
results to its impact. A great deal of research undertaken points regarding the
debilitating effect of language anxiety (Horwitz et al., 1986; Price, 1991).
Another possible impact of language anxiety could be cognitive factors.
Tobias model gives an example (MacIntyre, 1999) in which there are three phases
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when processing input. These processes are input processing and output respectively.
At the input stage, some information is filtered through a kind of mechanism. In
accordance with this model, the input which is hindered at one stage cannot move
into another. Thus, a learner who gets anxious because the input received is fast may
not be able to process the information at an expected speed.
Third, social effects of language anxiety could be noted when a social context
triggers language anxiety. For instance, a classroom where there is a stiff competition,
where some students are trying to find others’ mistakes to laugh at or where relations
among the learner groups are sour, are vulnerable to anxiety arousal. When in a
competition, learners constantly compare themselves with the ones superior to them,
thus losing their enthusiasm or sometimes giving up the task or avoiding the task.
Krashen (1982) suggests that individuals’ low self esteem might play a
negative role in her/his language anxiety. How one perceives his/her self image has to
do with the language anxiety he/she experiences. Moreover, learners’ achievement
could also be the predictor of their language anxiety level. For example, learners who
feel that they take a back seat are prone to get anxious. Learners who consider
themselves inferior to other learners with respect to their performance do not have a
high opinion of themselves and this perception might trigger their language anxiety.
These arguments seem to support Hembree (1988) and Price (1991), who argue that
lower perceived proficiency learners usually experience language anxiety-arousal.
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d. Coping with Anxiety
The documented literature offers a wide range of ways to cope with anxiety.
However, methods, techniques, activities or tricks with reference to the speaking
skills will be chosen for the sake of relevance.
A considerable number of studies suggest ways to cope with language
anxiety. Tanveer (2007) offers friendly classroom environments, drama-like
activities, avoidance of idealized forms of pronunciation and homogenous classes as
less anxiety provoking whereas participants in Price’s (1999) study point to the
familiarity with other students, smaller classroom size, early start of language
teaching, positive reinforcement, friendly role of the instructor as less stressful
situations.
Aydın and Zengin (2008) enumerate two major ways to curb language
anxiety. One way is to teach students the strategies to cope with it and the second one
is to provide a less stressful atmosphere for students. They try dialogue journals as a
possible way. However, his study indicates that using dialogue journals on the way to
lower anxiety does not contribute to the alleviation of language anxiety. In her 2011
study, Humphries found that learners could help each other struggle with the anxiety
without teacher’s assistance outside the classroom settings. Forming friendship has
been found to have an alleviating role as learners are assured confidence when they
establish a friendship with others.
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In the next session, the researcher will explain further about the medium that
is used to observe whether the student have low anxiety level or high anxiety level in
speaking English. The medium is Hot Seat.
3. Hot Seat Game in Speaking Class
According to Jeremy Harmer (2001), games which are designed to provoke
communication between students frequently depend on an information gap so that
one student has to talk to a partner in order to solve a puzzle, draw a picture (describe
and draw), put things in the right order (describe and arrange), or find similarities and
differences between pictures. Television and radio games, imported into the
classroom, often provide good fluency activities. As it has been mentioned before, the
name of the Hot Seat activity was inspired from a quiz in television. It is one of
techniques which is designed by the lecturer of the English Language Study Program
of Sanata Dharma University. It is the example of public communication, as Grice
and Skinner (1995) say, public communication occurs when one person speaks face
to face with the audiences. Meanwhile according to Brown (2007), students at the
intermediate to advanced levels are called on to give extended monologues in the
form of oral reports, summaries, or perharps short speeches.
Creating good atmospheres and implementing realistic contexts in the
classroom should be one of the teacher's top priorities in order to help students
overcome their feelings of insecurity and fear when talking and orally interacting
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with others, thereby the teacher should enable them to build up their confidence and
self-esteem, while at the same time making their learning enjoyable.
Nimmannit (1998) comments on this in her work explaining what a typical
class in an EFL classroom is; she describes how students are sitting in neat rows
listening attentively to the teacher and obediently following each stage of the
teacher's instructions. The teacher directs questions to specific students, and
occasionally calls for volunteers, but students generally seem reluctant to respond.
She also explains that students will be more motivated if they are exposed to
activities to which they can relate, which encourage them to use the target language,
and which allow them to choose what they want to say.
Hernandez-Herrero (2005) discusses in his study, the importance of using
different contexts and settings in the classroom in order to help students from the
University of Costa Rica when acquiring English oral production skills. The
researcher’s findings show that many students think oral presentations is helpful to
improve their oral production skills because they prepare their assignments and topics
more carefully; that is, they feel that facing the whole class requires more of them
than working in small groups. In addition, even though they feel nervous, oral
presentations give them the opportunity to practice public-speaking techniques, skills
which they consider very important for students who plan to teach in the future.
The implementation of hot seat is different from each level. In the first and
second semester, the students are still given a chance to prepare the material that they
are going to talk. Meanwhile in third and fourth semester, the students  have to
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perform without any preparation. Actually, it is based on the lecturer’s choice
whether it will be planned or impromptu. What is seen from hot seat activity is the
student’s performance to see their competence in speaking skill.
Hot Seat game deals with the theory from Noam Chomsky. Noam Chomsky
(1965) defines linguistic competence as the system of linguistic knowledge possessed
by native speakers of a language which makes it possible for speakers to produce and
understand an infinite number of sentences in their language and to distinguish
grammatical sentences from ungrammatical sentences. He differentiates linguistic
competence from linguistic performance, claiming that the later has to do with the use
of language. Linguistic competence is the speakers’ unconscious knowledge of the
grammar of his or her native language while linguistic performance has to do with the
actual production and comprehension of utterances. Chomsky separates 'competence,'
an idealized capacity, from the production of actual utterances, 'performance.'
Communicative Language Teaching marked a departure from traditional
language teaching as CLT views that learning is learned through the process of
struggling to communicate (Finocchiaro & Brumfit as cited in Brown 2007:49). In his
book, Teaching by Principles, Brown lists 7characteristics of the CLT approach. They
are as follows:
1. Overall goals
CLT focuses on all components of communicative competence (grammatical,
discourse, functional, sociolinguistic, and strategic). All goals should therefore
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“intertwine the organizational (grammatical, discourse) aspects of language with
the pragmatic (functional, sociolinguistic, strategic) aspects.
2. Relationship of form and function
Teaching should engage learners’ inpragmatic and functional use of language
where the language is used for a meaningful purpose.
3. Fluency and accuracy
Focus is on 'flow' of comprehension and production. “At times fluency may have
to take on more importance than accuracy in order to keep learners meaningfully
engaged in language use”. Accuracy and correctness is, of course, a factor and it
is the teachers’ responsibility “to offer appropriate corrective feedback on
learners' errors”.
4. Focus on real-world contexts
The language ultimately has to be used outside of the classroom, both receptively
and productively, in unrehearsed contexts. “Classroom tasks must therefore equip
learners with the skills necessary for communication in those contexts”.
5. Autonomy and strategic involvement
Learners should be afforded the opportunity and support needed to focus on their
own learning processes “through raising their awareness of their own styles of
learning […] and through the development of appropriate strategies for
production and comprehension”. This awareness ought to help to develop
autonomous learners who can continue to develop their language skills beyond
the classroom.
PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJIPLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI
25
6. Teacher’s roles
One should be a guide, or 'facilitator of learning' (refers to the process of helping
learners achieve self-growth through self-evaluation and cooperation with others.
Additional descriptors of facilitation include assisting, freeing, aiding, guiding,
and empowering learners in the learning process. Put simply, facilitation is the
process of helping adults learn.), and not a dictionary. “The teacher is an
empathetic 'coach' who values the learners' linguistic development. They are
encouraged to construct meaning through genuine linguistic interaction with other
students and with the teacher”.
7. Student’s roles
Learners are “active participants in their own learning process. Learner-centered,
cooperative, collaborative learning is emphasized, but not at the expense of
appropriate teacher-centered activity”
To emphasize one of the aforementioned points then the role of a learner is
that of a “negotiator – between the self, the learning process, and the object of
learning” (Richards & Rodgers (R&R) 2001:166). Meaning is everything in CLT,
that is to say that dialogues “center around communicative functions and are not
normally memorized” (Finocchiaro & Brumfit as cited in Brown 2007:49).
The goal in CLT is communicative competence and any device or task which
assists in ascertaining that goal should be tried. Fluency and acceptable language are
primary goals; accuracy is judged not in the abstract but in context” (Finocchiaro &
Brumfit as cited in Brown 2007:49).
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The emphasis on communicative competence is opposed to the traditional
emphasis on grammatical competence, which refers to “the knowledge of the building
blocks of sentences (e.g. parts of speech, tenses, phrases […]) and how sentences are
formed” (Richards:2); though these grammatical features play an important part in
language learning, it needs to be taken into account that “one can master the rules of
sentence formation in a language and still not be very successful at being able to use
the language for meaningful communication” (Richards:3).
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Likert Scale
Likert Scale would be used in constructing and analyzing the questionnaire.
According to William A. Scott (1968), it is one of scale type to measure the intensity
of feelings. Each answer has different “weight” attached to it. The weight is a
measure of psychological distance (intensity) between each response. Research
indicates that the qualifying phrase “very strongly” has greater positive weight than
“strongly”, and this provides the basis for interpreting scaled responses. Weighted
scale responses add more exactness to our survey measures because they indicate
how much difference there is among structured responses.
The definition is also a psychometric response scale primarily used in
questionnaires to obtain participant’s preferences or degree of agreement with a
statement or set of statements. Likert scales are a non‐comparative scaling technique
and are unidimensional (only measure a single trait) in nature. Respondents are asked
to indicate their level of agreement with a given statement by way of an ordinal scale.
Likert scale commonly seen as a 5‐point scale ranging from “Strongly Disagree” on
one end to “Strongly Agree” on the other with “Neither Agree nor Disagree” in the
middle; however, some practitioners advocate the use of 7 and 9‐point scales which
add additional granularity. Sometimes a 4‐point (or other even‐numbered) scale is
used to produce an ipsative (forced choice) measure where no indifferent option is
available. Each level on the scale is assigned a numeric value or coding, usually
starting at 1 and incremented by one for each level.
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B. Theoretical Framework
There are three research problems that will be discussed in this study. The aim
is to discuss the student’s perception on speaking anxiety after experiencing Hot Seat
game. The first research problem is about the implementation of Hot Seat activity in
Critical Listening and Speaking II class. The discussion of related matter will be
discussed by applying Brown’s theories of the principles of Communicative
Language Teaching Approach.
The second research problem will explain about the perception from students
on speaking. In this section, the researcher will use the theories from Altman,
Valenzi, and Hodgetts to discuss on the perception and the theories from Horwitz,
Spielberg and McCrosskey on measuring anxiety. The last research problem, which is
the source of speaking anxiety will be explained more with the theory from Young’s
theory.




This chapter provides the methodology that is used in the research. It includes
description of research method, research setting, research participants, instruments,
and data gathering technique, data analysis technique, and research procedure.
A. Research Method
This research is an educational research which its goal was to discover general
principles or interpretations of behavior that can be used to explain, predict, and
control events in educational situations – in other words, scientific theory. The nature
of this research is student’s perception on the Hot Seat, which their perception will be
analyzed and explored based on survey that becomes the method of this research. The
goal is to find the relationship between speaking anxiety and student’s performance.
According to Ary, Jacobs, and Razavieh (2002), survey is “a research
technique in which data are gathered by asking questions of a group of individuals
called respondents”. The researcher will collect the data from the respondents using
survey to dig the information about student’s experience, expectation, and motivation
when they do the Hot Seat.
PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJIPLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI
30
B. Research Setting
The researcher conducted the survey in April 2015. The place to conduct the
research was in Critical Listening and Speaking II class. The researcher distributed
the questionnaire in classes A6, B6, C6, and F6 of Critical Listening and Speaking II
class. The table below was the detailed information for the research setting.
Table 3.1
The Schedule of Research
No Class Date Time
1 CLS II (C6) April 27th, 2015 09:00 AM
2 CLS II (B6) April 27th, 2015 11:00 AM
3 CLS II (F6) April 28th, 2015 11:00 AM
4 CLS II (A6) April 29th, 2015 11:00 AM
C. Research Participants
The participants for this research were the fourth semester students of Critical
Listening and Speaking II in academic year of 2014/2015 of the English Education
Study Program in Sanata Dharma University. The researcher conducted a survey
research in a population which consisted of 170 students. From the population, the
researcher randomly selected 100 students as the sample. The students should have an
experience in Hot Seat game in the previous semesters.
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D. Research Instruments
This section describes the research instruments employed in carrying out the
study. The instruments were questionnaires and interview.
1. Questionnaire
In order to find out the presence of speaking anxiety through student’s
perception on the use of Hot Seat game, the researcher administered the
questionnaires to the research participants. As Cohen, Manion, and Morrison (2000,
p.245) stated, questionnaire was a widely used and useful instrument for collection
survey information. Thus, in this research, the questionnaire was used to know how
Hot Seat is implemented and to explore the perception on the use of Hot Seat activity
to investigate which type of anxiety they were belong to. The numbers of item were
22 items. In the second part, the researcher provided 3 questions in the form of open-
ended questions. Cohen, Manion, and Morrison (2000) said that :
Closed questions prescribe the range of responses from which the respondent
may choose… Open questions, on the other hand, enable respondents to
write a free response in their own terms, to explain and qualify their
responses and avoid the limitations of pre-set categories of response (p.248).
The researcher constructed rating scale questions to explore student’s
perception on the Hot Seat to investigate the relationship between speaking anxiety
and their performance. The participants are required to choose and put a tick in a
column of 1, 2, 3, or 4 for each statement based on their own perception. A set of
questionnaire was adapted from the Foreign Language Classroom Anxiety Scale
(FLCAS) by Horwitz et.al (1983). The items have been modified and elaborated that
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suit the need. This research focused on the language anxiety, in which the statements
provided in the FLCAS were negative statement and positive statements. Each
column was different in scale which the low scale represents positive answer and the
high scale represents negative answer.
Table 3.2
The Total Score for Each Statement in FLCAS
Statement Scoring
Strongly Disagree Disagree Agree Strongly Agree
Negative 1 2 3 4
Positive 4 3 2 1
2. Interview
The interview was done to find the detail information about Hot Seat game
implementation. According to Gall, Gall, and Borg, a survey review is to supplement
data that have been collected from the questionnaires where in dept-interviewing
cannot be carried out for all participants (2007: p.244). The researcher wanted to find
out how Hot Seat game was implemented by interviewing directly to the lecturers of
Critical Listening and Speaking II class.
Here is the guideline of the interview:
1. Have all participants experienced Hot Seat activity in speaking class at
previous semester?
2. Did participants in Hot Seat game share information about something in front
of the class?
3. Did participants in Hot Seat game share information about something in a
small group?
4. Was the topic the recent issue and chosen by the lecturer?
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5. Was the topic participant’s interest and chosen by themselves?
6. Did the participant do the Hot Seat in the class in the following week after
the lecturer pointed them or in impromptu way?
7. When was the Hot Seat activity implemented? Was it at the beginning,
middle or the end of meeting?
8. Did the audiences (lecturer and other participants) give the feedback after a
participant did the Hot Seat?
9. What kind of feedback was given to participant? Was it in the form of
question and answer or just simply evaluation from the lecturer?
E. Data Gathering Technique
The data were gathered from the questionnaires which were distributed in four
classes. Firstly, the researcher made sure that all participants had experienced Hot
Seat in speaking classes at the previous semesters by asking the participants
beforehand. The perception of students was the main key of this research, which is
why an experience is important. As Braun and Linder (1975) said that “Expectation
and previous experience constantly interact with one another to influence our
perception of sensory events” (p. 308). In learning English speaking, the students
definitely had the expectations which had to be accomplished. From the expectation
and the experience that they got from the use of Hot Seat game in speaking class as
the activity, they could explain how they felt in which the presence of speaking
anxiety would be seen.
The researcher distributed the questionnaires a day after getting the
permission from the lecturers who teach Critical Listening and Speaking II as the
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setting of the research. The researcher distributed the questionnaires in the beginning
session for each of four classes. The researcher reread and gave the explanation of the
instructions in answering the questionnaire. The researcher took about 15 minutes for
students in each class to do the questionnaires.
F. Data Analysis Technique
In the questionnaire, there were two parts. The participants were required to
choose a four-point questionnaire where the items are about their perception on
language anxiety when doing Hot Seat activity. The students who have low speaking
anxiety tended to choose strongly disagree or disagree column on positive statement
and chose strongly agree or agree on negative statement. On the other hand, the
students who have high speaking anxiety tended to choose strongly agree or agree
column on positive statement or chose strongly disagree or disagree on negative
statement. The 22 items in the questionnaire referred to the source of anxiety, where
item number 1 – 7 refer to communication apprehension anxiety, item number 8 – 14
refer to test anxiety, and item 15 – 22 refer to the fear of negative feedback.
G. Research Procedure
This section summarizes the steps in conducting the study. There were six
steps according to Ary et al. (2006: p. 378). Those steps were planning, defining
population, sampling, construction instruments, conduction survey, and processing
the data.
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1. Planning
Firstly, the researcher formulated the research problems. There were three
research problems in the study. The first was to discover how Hot Seat was
implemented in Critical Listening and Speaking II class. The second was to find the
student’s perception on speaking anxiety through Hot Seat game. The third was to
find the source of speaking anxiety and how to reduce it.
2. Defining Population
This step was to define the population of the study. The population was the
fourth semester students of Critical Listening and Speaking II Course in the ELESP
Sanata Dharma University Yogyakarta.
3. Sampling
This is the third step of selecting the participants in the study. Due to the time
limitation of the researcher, the cluster sampling was employed. The sample of the
study was students in class A, B, C, and F of Critical Listening and Speaking II
Course in English Language Education Study Program Sanata Dharma University
Yogyakarta. The participants consisted of 100 students.
4. Constructing Instruments
The fourth step of conducting the study was constructing the instruments.
There were two instruments in the study, namely, interview and questionnaires.
5. Conducting the Survey
The researcher asked for permission to Critical Listening and Speaking II
Course lecturers to conduct the study in their classes by giving a letter of permission.
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There were two ways in conducting the survey including distributing the
questionnaires and interviewing the lecturers.
6. Processing the Data
The last step was processing the obtained data. The data were obtained from
the previous step – distributing the questionnaires and interviewing Critical Listening
and Speaking II Course lecturers – were analyzed and interpreted in the discussion.
After having processed the data, the researcher reported the results into the
conclusion of the study. The researcher also added some recommendations for Hot
Seat game, students and also lecturers.
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CHAPTER IV
RESEARCH RESULTS AND DISCUSSION
This chapter presents the detailed information about the data which have been
gathered and analyzed. The data is collected from the results of the questionnaires
distributed. The discussion and the interpretations of the findings will be provided to
the research questions on the student’s perception of Hot Seat in order to investigate
the foreign language speaking anxiety and its relationship with student’s
performance.
A. The Implementation of Hot Seat Game in Critical Listening and Speaking II
Class
The researcher had to make sure that the participants had done their Hot Seat
experience in Critical Listening and Speaking II Class. Therefore, the research was
conducted by the end of semester. The researcher got the research result based on the
questionnaires and also interview with the lecturers of Critical Listening and
Speaking II. Since the participants were students in their fourth semester, it was
expected that they had experienced the Hot Seat game in the previous semesters. The
interview with the lecturers of this subject was done in order to know the detailed
information about the implementation of Hot Seat activity in the Critical Listening
and Speaking II Class, especially in the speaking class. The researcher had
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interviewed two lecturers of the Critical Listening and Speaking II subject. The
questions were mostly connected to the implementation of the Hot Seat activity
which later its results would have relationship to the next research discussion about
student’s perception on the use of Hot Seat activity.
The researcher interviewed a lecturer who was responsible for three classes
and another lecturer who was responsible to manage one class. Both lecturers shared
the similar procedure and technique in implementing Hot Seat game. In speaking
class, there would be two or three students who were appointed to do the Hot Seat
game. All of the students did the Hot Seat game in front of the class. The activity was
done at the beginning of the class in which the goal was to prepare the students
before the lecture was started. It was a warming up session for the students.
The process of selecting the student was done directly. The lecturer selected
the student randomly through lottery or according to their student numbers. Each
student should present their knowledge about the theme that was given by the
lecturer. There was limited time given by lecturer for each student. They had to do
the Hot Seat in 10 minutes.
For the topic presented in the Hot Seat, it was according to the syllabus made
by the lecturers of the Critical Listening and Speaking II subject and it had been
given to the students at the beginning of the semester. Both lecturers had already
designed the theme throughout the semester. There were Education, Health, and
Technology. Every week the students presented their own topic according to the
theme that had been designed in the syllabus. The designated theme, which had to be
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shared in front of the class, was basically the latest issue which was chosen by the
lecturer. The lecturer gave the students freedom to choose the topic, therefore it was
based on their interest and their knowledge over the theme. It was expected that the
students would improve their speech in the limited time given by the lecturer.
After doing the Hot Seat activity, students would get the feedback from the
lecturer. The lecturer would give some comments and evaluation on their Hot Seat
performance directly after they finished talking. Usually the lecturer gave comment
on their eye contact, content of their speech, and gesture. If there was time left, the
lecturer would give chances for other students in the class to give their friend who
have performed the Hot Seat a feedback. After giving out the evaluation for the
students, the lecturer would give them correction and suggestion to improve their
performance in the future.
B. Student’s Perception on the Speaking Anxiety through Hot Seat Game
In finding the students’ perception of the speaking anxiety, the researcher
made a questionnaire which was divided into two parts. The questionnaires were
related to the Hot Seat Game and anxiety. In the first part, there were 22 items which
had to be answered by giving a check (√) on the box provided. In constructing the
questionnaire items, the researcher used Likert Scale. For one item, there were four
options: Strongly Disagree (SD), Disagree (D), Agree (A), Strongly Agree (SA) for
which the students had to fill the answers according to their experiences and feelings.
The focus of this part one was to investigate the type of anxiety which was
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experienced by the students while doing the Hot Seat. The 22 items of the
questionnaire were adapted from Horwitz’s Foreign Language Classroom Anxiety
Scale (FLCAS;1986). The statements in the questionnaire were slightly changed and
modified in the relation with Hot Seat activity.
The second part was in the form of essay. The total of question was three
questions where the students had to fill in the space provided to retell their
experiences and feelings. The focus of this part was also to investigate the indication
of feeling anxious when they experienced Hot Seat activity and how they overcame
their own anxious indication. After retelling their experiences, in the third question,
the participants were also asked to give their opinions about the improvement in Hot
Seat activity.
The questionnaire sheets were distributed to the Critical Listening and
Speaking II classes. The researcher got permission to do the research in four classes.
Lecturer 1 taught 3 classes: A6, B6, C6 and lecturer 2 taught 1 class: F6. In which,
the total of participants whom participated in filling the questionnaire were 100
participants.
In the modified FLCAS given to the participants, it consisted of two kinds of
statement which were positive and negative. The positive statement scale ranged
from 1-4 with answer “Strongly Agree” to “Strongly Disagree”. While, the negative
statement would be ranging from 4-1 with answer “Strongly Agree” to “Strongly
Disagree”. There were 9 positive statements in the questionnaire which are number 4,
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9, 10, 11, 14, 15, 17, 19, and 20. While, the negative statements were 1, 2, 3, 5, 6, 7,
8, 12, 13, 16, 18, 21, and 22.
The Likert’s scoring scale table to measure students’ anxiety level using
FLCAS is shown below:
Table 4.1
Likert’s Scoring Table (Horwitz et al.:1986)
Statement Scoring
Strongly Disagree Disagree Agree Strongly Agree
Negative 1 2 3 4
Positive 4 3 2 1
After encoding the data manually based on the table above, the researcher
made the percentage on how many participants chose the Likert’s level of agreement
on a statement. The table below is the percentage result from FLCAS of student’s
perception to investigate the speaking anxiety of each statement.
Table 4.2
The Result of FLCAS
No Statements Percentage
SD D A SA
1. I dislike participating in the Hot Seat
session
44% 51% 4% 1%
2. I do not feel tense and nervous while
participating in the Hot Seat session.
20% 64% 13% 3%
3. I never feel quite sure of myself when I
am speaking in the Hot Seat session.
10% 56% 32% 2%
4. I do not feel nervous when I have to speak
in the Hot Seat session without
preparation.
23% 62% 11% 4%
5. I feel shy when I speak English in front of
the class when doing the Hot Seat session.
20% 38% 34% 8%
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6. My heart beats faster when the lecturer
asks me to speak in the Hot Seat session.
3% 20% 56% 21%
7. I feel afraid that the other students will
laugh at me when I speak in the front of
the class.
26% 37% 29% 8%
8. During the Hot Seat session I forget some
English words to say.
0 7% 64% 29%
9. I do not feel nervous before the Hot Seat
session.
11% 57% 23% 9%
10. I do not feel nervous while I am doing the
Hot Seat session.
12% 68% 17% 3%
11. I do not nervous after the Hot Seat
session.
1% 14% 57% 28%
12. I worry about the consequences of failing
the speaking class.
9% 16% 52% 23%
13. I feel pressured by time limits during the
Hot Seat session.
7% 37% 44% 12%
14. I do not feel worry when I know that I
will take Hot Seat session.
7% 53% 34% 6%
15. I do not feel worry about making mistakes
in the Hot Seat session.
12% 50% 31% 7%
16. I always feel that my classmates speak
English better than me.
7% 31% 48% 14%
17. I never make pronunciation errors while
speaking in the Hot Seat session.
43% 53% 2% 2%
18. I forget what to say while speaking
English if students and teacher keep
looking at me.
10% 42% 32% 16%
19. I do not feel nervous when the lecturer
asks me questions I haven’t prepared in
advance.
11% 59% 27% 3%
20. I do not worry from the negative feedback
I get from my classmates in the Hot Seat
session.
12% 26% 46% 16%
21. I worry from the negative feedback I get
from my lecturer in the Hot Seat session.
15% 40% 34% 11%
22. I worry about the impression I leave
among my classmates after speaking
English.
13% 42% 38% 7%
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The results were calculated by following the method of Aida (1994). For each
subject, an anxiety score was calculated by adding participants’ ratings of the 22
items. According to the questionnaire result above, Hot Seat activity received mostly
positive perception from the participants. As stated in item number 1, it received
about 95% of participants who liked the Hot Seat activity. Although it showed that
the participants had positive perception on Hot Seat activity, the items which had
foreign language speaking anxiety factors received high percentages.
In order to make sure that the participants experienced foreign language
speaking anxiety, the researcher inserted the anxiety symptom as in “My heart beats
faster” (item 6). According to Spielberg (1978), anxiety is unpleasant emotional
condition which is characterized by tension, fear, worry, and followed by the
reactions from central neurotic system. From the result, it showed 77 from 100
participants experienced this. Also, the participants 84% were disagree on the
statement in number 2. They felt nervous and tense while they were performing the
Hot Seat activity. It was possible for every participant to feel nervous and tense since
this type of anxiety was a part of emotional aspects that a human being has (Buck,
1984). However, the foreign language speaking anxiety was a special case which not
everyone would experience this.
“I feel not ready to come in front because there is no preparation before we
entered the class. If I’m not ready, it will make me nervous and forget about
some words.”(Respondent #4)
“I feel very nervous because I cannot focus in the class, I missed many
words.” (Respondent #37)
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“My eyes direction is always on the ceiling, I am confused what I want to say
to explain more clearly. My voice also doesn’t produce loud voice so some of
my friends somehow didn’t listen what I am saying. The effect is my friends
do not get what I’m talking about because my ideas seems not in
order/jumping point.” (Respondent #43)
In the questionnaire, 85% of the participants were anxious to be performing
without preparation (item 4) 52% of the participants felt uncomfortable when lecturer
and other students were looking at them (item 18) which made them forgot some
English words to say (item 8) and as the result, 75% of the participants felt worried of
failing the speaking class (item 12).
Based on the results stated above, it showed that foreign language speaking
anxiety did happen in the classroom as in accordance to one of anxiety theories
(Daly, McCroskey, Ayres, Hopf, & Ayres, 1997) that individuals experience arousal,
negative self-talk, and/or behavioral reactions in response to an upcoming or actual
presentation. The participants were aware enough that their speaking performance
would be evaluated not only by lecturer but also by the other students in the
classroom. As in item number 16 where the participants 62% agreed that they felt
other students spoke better than themselves. The participants were worried about
making mistakes in which this type of negative thinking influenced their behavior
reaction.
The participants did feel pressured by the time limits given from lecturer
which made them felt not confidence when performing in front of the class. It could
be seen that they had negative response that they felt worried about making mistakes.
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By the end of Hot Seat session where they would have the feedback, the participants
did feel nervous when the lecturer asked questions.
It was not only negative responses that the participants gave, but from the
questionnaire results, there were also positive responses. Despite the foreign language
speaking anxiety which some of participants experienced, 76% of participants felt
sure of themselves that they could perform the Hot Seat activity. 58% showed that
feeling shy did not make the participants feel anxious when they had to stand in front
of the class.
In item 20, it showed that 62% of the participants gave positive responses for
the feedback after performing the Hot Seat session. They did not worry from the
negative feedback from the other students in the Critical Listening and Speaking II
class. However, they felt worry if the lecturer gave them negative feedback.
According to the interview with the lecturer 2, if there was remaining time, the
students would have given the chance by lecturer to comment on a student’s Hot Seat
performance. Whether the time was limited or no students were willing to give
comments, it was possible for the participant to feel relaxed and not worried of the
negative feedback from other students.
C. The Source of Student’s Speaking Anxiety
Based on the negative responses, the researcher wanted to investigate what
sources of anxiety that the participants had. The researcher had constructed the
statements which could help to find what kind of anxiety type the participants had
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during their Hot Seat experience in Critical Listening and Speaking II class. It aims to
find their perception through the source of anxiety that students had.
Three tables below are the classification of students’ source of anxiety which
was the result of the questionnaire and also its analysis:
Table 4.3
The Classification of Communication Apprehension Level
No Statements Percentage Classification
D A
1. I dislike participating in the Hot Seat
session
95% 5% Low Anxiety
2. I do not feel tense and nervous while




3. I never feel quite sure of myself when I am




4. I do not feel nervous when I have to speak




5. I feel shy when I speak English in front of




6. My heart beats faster when the lecturer




7. I feel afraid that the other students will





The 7 items in table 4.3 were categorized as the Communication
Apprehension. Horwitz (1968) stated that it is characterized by fear and anxiety in
communicating with people, such as difficulty in speaking in public, listening or
learning a spoken utterance are all manifestations of communication apprehension. In
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other words, the statements focused on the indication of feeling when experiencing
the Hot Seat activity.
Based on the table 4.3, after the researcher made some adjustments and
categorized the results, the communication apprehension level of most participants
showed that the level of speaking anxiety was low. In item number 1, number 2,
number 3, number 5, and number 7, the result showed low anxiety which meant the
participants did not have trouble to speak or to communicate in front of public.
Communication apprehension would be experienced if the participants could not
even speak and remained silence.
As in item number 2, item number 4 and item number 6, the participants were
categorized in high anxiety level. It could be concluded that most participants
experienced the same feeling when they were nervous to speak in front of the class.
The participants felt that their hearts beat faster as the lecturer asked them to perform.
Feeling nervous and the heart thumping faster could belong to the indication of
anxiety, in this case foreign language speaking anxiety. However, the result showed
that although the participants felt anxious, the level of anxiety especially in the
communication apprehension variable was low.
Table 4.4
The Classification of Test Anxiety Level
No Statements Percentage Classification
D A
8. During the Hot Seat session I forget
some English words to say.
7% 93% High Anxiety
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9. I do not feel nervous before the Hot Seat
session.
68% 32% High Anxiety
10. I do not feel nervous while I am doing
the Hot Seat session.
80% 20% High Anxiety
11. I do not nervous after the Hot Seat
session.
15% 85% Low Anxiety
12. I worry about the consequences of failing
the speaking class.
25% 75% High Anxiety
13. I feel pressured by time limits during the
Hot Seat session.
44% 56% High Anxiety
14. I do not feel worry when I know that I
will take Hot Seat session.
60% 40% High Anxiety
The questionnaire items number 8 until item number 14 showed Test Anxiety.
It was type of performance anxiety which was caused by fear of failing a test. As
defined by Horwitz (1968) test anxiety is an unpleasant feeling or emotional state that
has both physiological and behavioral concomitants and that is experienced by the
anxious learner when taking formal test or other evaluative situations. In this case,
Hot Seat session could also belong to an evaluative test where the participants need to
perform speaking in order to be evaluated whether their speaking skills were
improved yet.
According to the table 4.4 above, the questionnaire result showed that most
participants were categorized as high anxiety level in Test Anxiety variable. The
result could be seen in item number 8, number 9, number 10, number 12, number 13,
and number 14. In addition, it was strengthen by the fact that the participants agreed
of feeling worry about the consequences of failing the Critical Listening & Speaking
II subject. They did feel anxious if they could not perform in Hot Seat session well.
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Test anxiety is considered to be one of the most important aspects of negative
motivation which will affect learning (Horwitz,1968). It could be shown that because
of feeling anxious, the participants worried before and even in the middle of Hot Seat
performance. This negative anxiety made the participants forgot some English words
to say which made them difficult to deliver the speech fluently in front of the public.
The different results showed in item number 11 where most participants
belonged to low level in Test Anxiety variable. They were categorized in low level as
they felt relieve after performing the Hot Seat session. However, the researcher
concluded that most participants were categorized in high level of Test Anxiety.
Table 4.5
The Classification of Fear of Negative Feedback Level
No Statements Percentage Classification
D A
15. I do not feel worry about making
mistakes in the Hot Seat session.
62% 38% High Anxiety
16. I always feel that my classmates speak
English better than me.
38% 62% High Anxiety
17. I never make pronunciation errors while
speaking in the Hot Seat session.
96% 4% High Anxiety
18. I forget what to say while speaking
English if students and teacher keep
looking at me.
52% 48% High Anxiety
19. I do not feel nervous when the lecturer
asks me questions I haven’t prepared in
advance.
70% 30% High Anxiety
20. I do not worry from the negative
feedback I get from my classmates in the
Hot Seat session.
38% 62% Low Anxiety
21. I worry from the negative feedback I get
from my lecturer in the Hot Seat session.
55% 45% Low Anxiety
22. I worry about the impression I leave
among my classmates after speaking
55% 45% Low Anxiety
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English.
The table 4.5 shows the result of the Fear of Negative Feedback
Classification. As what the name was, it was an extension of the third component
(test anxiety) of second language anxiety because it is not limited to test-taking
situations; rather, it may occur in any social, evaluative situation, such as
interviewing for a job or speaking in second/foreign language class (Horwitz et al.,
1986: 127). In other words, it was kind of anxiety where the participants felt anxious
to know the result of their performance not only from the lecturer’s evaluation but
also the perceived reaction from other students as well.
Based on the questionnaire results, item number 15 to number 19 showed high
anxiety level. Meanwhile, in item number item number 20, item number 21, and item
number 22, it received low anxiety level. The participants experienced feeling
worried of making mistakes during their Hot Seat Performance. This would make the
participants could not concentrate on the words that were uttered in which the
participants made some pronunciation errors while speaking in the Hot Seat session.
The foreign language speaking anxiety made the learners not confident in their own
speaking skill. This could become a reason for a learner to have low motivation. As
what was stated in the result, most of the participants assumed that their classmates
spoke English better than themselves.
After making some classifications according to what type of anxiety level the
participants had during their Hot Seat performance, the researcher intended to find
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the answer of the research question. The way to find the answer was by finding the
connection from the result in second research question and the implementation of the
Hot Seat in the class. The result from the part II of the questionnaire would also be
included to strengthen the idea of English speaking anxiety.
The Hot Seat activity that was implemented in Critical Listening and
Speaking Class II, especially in the speaking class, were all done in impromptu way.
Impromptu speech was a situation where the learner had to be ready to deliver a
speech that its topic had been decided by the lecturer. In this situation, a participant
who was a high speaking anxiety learner would experience difficulty to speak in front
of the people.
According to the fact stated above, the speaking anxiety did happen in
speaking class when the participants had to do the Hot Seat. It could be seen from the
result of the questionnaire that was mostly negative response. The researcher would
conclude that the negative response in this case was actually the indication of anxiety.
From the result of the part II in the questionnaire, the participants mentioned the
indication of feeling anxious when speaking in front of the class:
Yes, I have. My heart beats faster, sometimes I feel confused and
blank. It affects my speaking performance because I can’t speak fluently and
relax. (respondent #11)
Yes, I felt nervous when I knew I was going to perform Hot seat, especially
when I wasn’t ready to. My heart beat fast before my name was called, and
even faster when I was performing Hot Seat. I usually still feel my heart beat
fast after the hot seat, but only a little. My nervousness affected my speaking.
I tended to shake my body a lot and my speaking wasn’t fluent. I felt like I
couldn’t utter what I had prepared. (respondent #20)
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When lecturer mentioned my name to do the hot seat at that time, I feel my
heart beats faster and my sweat comes early before I stand up in front of the
class. After that, all of my body will tremble. (respondent #34)
As noted by Zeidner (1998), the psychological aspect could include arousal
symptoms such as sweaty palms, upset stomach, and rapid heartbeat. It was in the
state where the learner felt uncomfortable when performing their foreign language
speaking skill. The nervousness would become the main symptom that would
normally learners have. Freezing up when called on to perform and forgetting words
or phrases just learned or simply refusing to speak and remaining silent were also the
anxiety symptom (Young;1991).
After the classification had been made, this result led to the finding that most
participants experienced the test anxiety. The emotionality components refer to the
actual arousal that individuals experience as they took test, such as fear, unease, or
uncomfortableness (Zeidner, 1998). Although most people felt anxious when they
were in a performance situation, for test-anxious individuals the anxiety becomes
overwhelming and interferes with their ability to perform a task they have mastered
in another non-evaluative situation.
One of the participants stated that “I feel nervous, but not over nervous. I only
worry whether what I have spoken about is meaningful or not for the lecturer and the
students” (respondent #8). This answer showed that the participant worried whether
they could give good impression towards the people who listened to their speech.
Another one also stated “Sometimes, when I did Hot Seat, some people may busy
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with their own business. I’m worried if I can’t get the class attention especially from
my lecturer. I’m worried if I can’t impress all of the audiences” (respondent #9).
These answers belonged to the Fear of Negative Feedback category. Learners who
consider themselves inferior to other learners with respect to their performance do not
have a high opinion of themselves and this perception might trigger their language
anxiety. This situation is in accordance with Krashen’s suggestion (1982) that
individuals’ low self esteem might play a negative role in her/his language anxiety.
How one perceived his/her self image had to do with the language anxiety he/she
experienced.
The situation of the classroom could affect the performance of the participant.
One of respondents stated that “I do not love English so I cannot speak English better
and fluently. That makes my friends sometimes laughing at me so I look so passive
when speak in English though I am talkative person. I see few of them look
underestimate me” (respondent #85). Social effects of language anxiety could be
noted when a social context triggers language anxiety (MacIntyre, 1999). A
classroom when there is a stiff competition which lead to possibilities, where some
students are looking forward to find others’ mistakes to laugh at, or where relations
among the learner groups are sour, are vulnerable to anxiety arousal. When in a
competition, learners constantly compared themselves with the ones superior to them,
thus losing their enthusiasm or sometimes giving up the task or avoiding the task.
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D. Students’ Strategies to Reduce Speaking Anxiety
Although the anxiety experienced by most of the participants was high, the
participants still had their own way to overcome their own nervousness.
I take a deep breath and try to control my feeling and not to overthink
what I want to say. Because the more you think, the more you’ll get nervous
(respondent #3).
I convince myself that everything will be okay because the audiences
will not bite me. I also prepare everything well to decrease blank section or
sudden tremor. I believe that practices make perfect, so I always practice by
myself in front of the mirror to make me get used to it (respondent #5).
I will look at my classmates to see that they are paying attention on me.
It will little but help me to be relax while I’m thinking what I’m going to talk
about (respondent #17).
The lecturer usually gives us theme. Therefore, before I perform in
front of the class, I think of what I have to say. I write the important things so
that when I speak I can handle the theme. Then, I have to ensure myself that I
can do that (respondent #94).
According to George L.Grice and John F. Skinner (1995), it was good for
students to know how to react to stress and nervousness. Knowing self reactions to
stressful would help in two ways. First, the knowledge let students predict and coped
with these physical conditions. Their dry mouth or sweaty palms would not surprise
them; instead, they would recognize them as signs that their body was performing
well under pressure. Second, since they were participating these physical conditions,
they would be able to mask them for audiences. It was also good to know their own
strengths and weaknesses. The more they understood their strengths and weaknesses,
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the better they would be able to craft their speech to their abilities. The more
confident they were that they could accomplish what they set out to do, the less
nervous student would be.
According to some researchers (e.g., Horwitz, Horwitz, & Cope, 1986;
MacIntyre & Gardner, 1989, 1991a, 1991b), FLA could be a predictor of success in
learning the foreign language. From these answers, the researcher found that anxiety
itself could be in the form of negative anxiety and also positive anxiety. Although the
anxiety of speaking was experienced by the participants, they had their own way to
cope the anxiety and also try to overcome their own nervousness. This positive
anxiety was a motivation that led the participants improved their speaking skills.




This chapter deals with two sections. The first section presents the
conclusions of the research. In the second section, the researcher recommends some
suggestions for the Hot Seat activity, the students, the lecturers of Critical Listening
and Speaking II of English Language education Study Program of Sanata Dharma
University, and other researchers.
A. Conclusions
In Chapter 1, the researcher has mentioned that the research has 3 questions to
be answered. After discussing and analyzing the research results and findings in
Chapter IV, the researcher provides the conclusion about the implementation of Hot
Seat activity in Critical Listening & Speaking II class, the students’ perception on Hot
Seat activity to investigate the foreign language speaking anxiety, and also the finding
of the relationship between foreign language speaking anxiety with student’s
performance, in this case by using Hot Seat.
To answer the first research question, the researcher interviewed two lecturers
assigned in Critical Listening and Speaking II. The researcher conducted the research
in four classes, where the implementation of Hot Seat activity is similar to each class.
The Hot Seat game is a warming up activity because it is done at the beginning of the
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speaking class. There would be two to three students who will be appointed to
perform the Hot Seat game. The process of selecting the student was done in
impromptu way through lottery or from their student’s numbers. As for the theme, it
had been selected by their lecturer and each student had to perform Hot Seat game in
ten minutes. After having done their performance, the lecturer would give some
feedback right after the students finished their speech. The feedback is in the form of
comment and also evaluation. This was done for student to learn and improve their
speaking skill.
To answer the second research question, the researcher used a Foreign
Language Classroom Anxiety Scale (FLCAS) in a form of questionnaire to gather the
data. The researcher distributed the questionnaires for 100 students in class A6, B6,
C6, and F6 of Critical Listening and Speaking II.
After the data is analyzed, the following conclusions are listed:
1. There were 95 out of 100 fourth semester students of English Language
Education Study Program of Sanata Dharma University who gave their positive
perception on Hot Seat activity.
2. Despite the good response on Hot Seat activity, it is revealed that most of the
fourth semester students of English Language Education Study Program of Sanata
Dharma University experienced foreign language speaking anxiety:
a. 77 out of 100 students experienced the anxiety symptom in speaking in front
of public.
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b. 85 out of 100 students experienced the anxiety feeling when they had to
perform Hot Seat without preparation,
c. 52 out of 100 students felt uncomfortable when the lecturer or other students
were looking at their direction,
d. 93 out of 100 students forgot some English words to say after having
experienced the nervousness, and
e. 75 out of 100 students were worried of failing the Critical Listening and
Speaking II class.
To answer the third research question, after investigating the source of foreign
language speaking anxiety, it is revealed that the source is from Test Anxiety and
Fear of Negative Feedback. These two categories received high level results.
Meanwhile, the students did not have problem in the communication apprehension
category since it received low level. Also, the students have their own strategies to
overcome their own nervousness and anxiety. Mostly they would practice their
speech beforehand, found difficult and relatable words to the theme in dictionary, or
only drank water. There were also students who motivated themselves so that their
nervousness would not disturb their concentration.
Once the students who had high level of anxiety experienced the anxiety
arousal, especially when they are in the evaluative situation, it could make the
students could not focus and the impossibility to making mistakes is big. In the
findings, there were positive and also negative responds about their speaking skill
when they performed the Hot Seat game. Although they felt nervous and also anxious
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about their performance, students believed that it was the good way to improve their
speaking skill. It showed from the students’ answer about how they could overcome
their own nervous. It can be concluded that foreign language classroom speaking
anxiety could be in a form of positive anxiety and negative anxiety. The positive
anxiety happens when one feels nervous but it does not make them lose their
confidence and it can stimulate their motivation to improve. Meanwhile, negative
anxiety happens when one feels nervous but he/she cannot overcome their
nervousness which leads him/her to not be able to perform well. Facilitating anxiety
motivates the learner to fight the new learning task, it gears the learner emotionally
for approach behavior.
B. Recommendations
This section presents some recommendations concerning the foreign
language classroom speaking anxiety that the fourth semester students of English
Language Education Study Program of Sanata Dharma University I the 2014/2015
Academic Year experience. The recommendations are intended for the Hot Seat
activity, the students, the lecturers, especially for Critical Listening and Speaking II
lecturers, and for other researchers who are interested in conducting a further study in
this area.
1. Recommendations for Hot Seat activity
Hot Seat activity is one of good techniques in order to help student to improve
their English speaking skill. It also has a positive response from students. Since there
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is a quote saying “practice makes better”, it would be better that students can
experience Hot Seat activity not only once per semester. That way can make the
students feel comfortable in speaking in front of public. In addition, since Hot Seat
game is not an icebreaking exercise and it will be evaluated, it can be suggested that
the lecturer can have an icebreaking exercise before the Hot Seat game.
2. Recommendations for the Students in Critical Listening and Speaking II
Speaking activity uses Communicative Language Teaching approach, in
which it is expected that students need to be more active in the process. In Hot Seat
activity, students can implement this approach by actively giving out comments and
suggestion on their friends who are performing in front of the class. Meanwhile,
when the student is performing the Hot Seat activity, it is expected that students need
to be more creative in their speech so that it can interest other students to listen to
their speech. As for the students who feel anxious and not confident, they can practice
to speak English not only in the classroom, but also outside of classroom by
interacting with their fellow friends to speak English.
3. Recommendations for the Lecturers in Critical Listening and Speaking II
It is an important role for a teacher to be aware in succeeding the second
language learning of the students. It is good that the lecturers of Critical Listening
and Speaking II have prepared the theme assigned to the students so that they are
expected to be ready to perform Hot Seat activity well. In order for students to
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improve their speaking skill, it is possible for lecturers to always ask other students to
actively give the comments on a friend’s Hot Seat performance. The feedback from
lecturer and also other students are important. Another possibility is for lecturers to
write individual report card of their speaking progress ever since first semester so that
the students will see their speaking progress and can improve by looking at the
record. As Jeremy Harmer (2001) writes on his book, it is suggested that the lecturer
can write the mistakes the students heard from those particular students with
suggestions about where they might look for information about the language – in
dictionaries, grammar books, or on Internet. The student should also be given the
report card to keep by themselves. In that case, student can be able to monitor their
own speaking performance and can learn from the mistakes so that they can improve
them.
4. Recommendations for the Future Researchers
The researcher wants to encourage the other researchers to have the similar
concern with foreign language classroom speaking anxiety or do the further research
on Hot Seat. The future research may investigate the relationship between foreign
language speaking anxiety and the student’s speaking achievement. This research can
be expected to give more information and understanding about both foreign language
classroom speaking anxiety and Hot Seat activity.
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Appendices








This questionnaire was prepared to examine your perception towards Hot Seat
activity which is to investigate the foreign language speaking anxiety and its
relationship with speaking performance.  The answers to the survey will be used only
in Critical Listening and Speaking II class and will be kept confidential. Sincere
answers to the questions are of great significance for the success and reliability of the
study. Thank you very much for taking your time to help me.
The statements below are concerned about your feelings when doing the
Hot Seat activity. For each of the remaining statements, please put (√)
on one answer for each item that is most closely to your
experience.
SD= strongly disagree, D= disagree, A= Agree, SA= strongly agree
Answer
SD D A SA
1. I dislike participating in the Hot Seat session
2. I do not feel tense and nervous while participating in the
Hot Seat session.
3. I never feel quite sure of myself when I am speaking in the
Hot Seat session.
4. I do not feel nervous when I have to speak in the Hot Seat
session without preparation.
5. I feel shy when I speak English in front of the class when
doing the Hot Seat session.
6. My heart beats faster when the lecturer asks me to speak in
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the Hot Seat session.
7. I feel afraid that the other students will laugh at me when I
speak in the front of the class.
8. During the Hot Seat session I forget some English words to
say.
9. I do not feel nervous before the Hot Seat session.
10. I do not feel nervous while I am doing the Hot Seat session.
11. I do not nervous after the Hot Seat session.
12. I worry about the consequences of failing the speaking
class.
13. I feel pressured by time limits during the Hot Seat session.
14. I do not feel worry when I know that I will take Hot Seat
session.
15. I do not feel worry about making mistakes in the Hot Seat
session.
16. I always feel that my classmates speak English better than
me.
17. I never make pronunciation errors while speaking in the
Hot Seat session.
18. I forget what to say while speaking English if students and
teacher keep looking at me.
19. I do not feel nervous when the lecturer asks me questions I
haven’t prepared in advance.
20. I do not worry from the negative feedback I get from my
classmates in the Hot Seat session.
21. I worry from the negative feedback I get from my lecturer
in the Hot Seat session.
22. I worry about the impression I leave among my classmates
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after speaking English.
Answer the following questions!
1. Have you ever experienced feeling nervous when you were performing Hot
Seat in front of the class? Please explain what kind of indication did you feel










2. Based on your experience, how would you do to overcome your nervous
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Appendix 2





Disagree Agree Strongly Agree
Negative 1 2 3 4




1 2 3 5 6 7 8 12 13 16 18 21 22
SD 12 4 1 8 2 9 0 2 2 1 4 2 3
D 14 19 15 8 4 11 0 5 5 11 13 15 12
A 0 4 11 7 14 7 22 13 13 12 8 9 10
SA 1 0 0 4 7 0 5 7 7 3 2 1 2
Class B6
ITEM NUMBER
1 2 3 5 6 7 8 12 13 16 18 21 22
SD 10 7 4 5 1 5 0 5 1 0 4 3 2
D 13 16 13 11 4 10 4 5 12 7 9 8 10
A 2 1 8 8 13 6 15 15 9 14 9 10 10
SA 0 1 0 1 7 4 6 0 3 4 3 4 3
Class F6
ITEM NUMBER
1 2 3 5 6 7 8 12 13 16 18 21 22
SD 11 1 4 5 0 7 0 1 3 4 2 8 6
D 9 15 11 9 9 7 1 4 11 7 10 8 9
A 1 3 5 6 12 6 11 12 5 7 3 5 5
SA 0 2 1 1 0 1 9 4 2 3 6 0 1




1 2 3 5 6 7 8 12 13 16 18 21 22
SD 11 8 1 2 0 5 0 1 1 2 0 2 2
D 15 14 17 10 3 9 2 2 9 6 10 9 11
A 1 5 8 13 17 10 16 12 17 15 12 10 13
SA 0 0 1 2 7 3 9 12 0 4 5 6 1
Total Students’ Score for Each Negative Statement
ITEM NUMBER
1 2 3 5 6 7 8 12 13 16 18 21 22
SD 44 20 10 20 3 26 0 9 7 7 10 15 13
D 51 64 56 38 20 37 7 16 37 31 42 40 42
A 4 13 32 34 56 29 64 52 44 48 32 34 38




4 9 10 11 14 15 17 19 20
SD 5 1 5 0 3 4 10 4 1
D 19 16 18 1 15 15 16 20 9
A 3 9 3 18 8 9 0 3 11
SA 0 1 1 8 1 1 1 0 6
Class B6
ITEM NUMBER
4 9 10 11 14 15 17 19 20
SD 7 7 4 0 1 1 12 4 5
D 17 11 15 6 12 11 13 9 7
A 0 7 6 13 10 9 0 10 9
SA 1 0 1 6 2 4 0 2 4




4 9 10 11 14 15 17 19 20
SD 4 1 1 1 1 2 10 1 1
D 11 12 14 0 6 6 9 8 3
A 3 5 4 11 12 10 1 11 14
SA 3 3 1 9 2 2 1 1 3
Class A6
ITEM NUMBER
4 9 10 11 14 15 17 19 20
SD 7 2 2 0 2 5 11 2 5
D 15 18 21 7 20 18 15 22 7
A 5 2 4 15 4 3 1 3 12
SA 0 5 0 5 1 0 0 0 3
Total Students’ Score for Each Positive Statement
ITEM NUMBER
4 9 10 11 14 15 17 19 20
SD 23 11 12 1 7 12 43 11 12
D 62 57 68 14 53 50 53 59 26
A 11 23 17 57 34 31 2 27 46
SA 4 9 3 28 6 7 2 3 16




Have you ever experienced feeling nervous when you were performing Hot Seat in
front of the class? Please explain what kind of indication did you feel and how did it




1 My hands start to shaking and cold so I lost my concentration and sometimes
forget what I’m gonna say.
2 Yes. When I am feeling nervous, I usually hard to speak and have a problem in
remembering or finding the suitable words.
3 Yes, but it happened in the first time Hot Seat performance. At first, I feel
nervous and out of control. I can’t speak what I want to. However, it has
changed. I don’t feel nervous anymore now if I have to speak in front of the
classroom.
4 Yes, sometimes I feel not ready to come in front because there is no
preparation before we entered the class. If I’m not ready, it will make me
nervous and forget about some words.
5 I cannot deny that I still feel nervous sometimes when it comes to speak in
front of the class. I think it is normal and being nervous helps me to prepare
myself well before the hot seat.
6 Yes, I have. It makes me cannot stay still because I want to move the part of
my body such as hand or foot. Usually, it causes me to speak less loudly,
sometimes it also causes me to speak in wrong grammar.
7 Yes, I have. I felt so nervous that sometimes I forgot what I had to say and it
affected to my speaking performance because I couldn’t speak fluently.
8 I have. I feel nervous but not over nervous. I only worry whether what I have
spoken about is meaningful or not for the lecturer and the students.
9 I often experience it. Sometimes, when I did Hot Seat, some people may busy
with their own business. I’m worried if I can’t get the class attention especially
from my teacher. I’m worried if I can’t impressed all of the audiences
10 Yes, my heart beats faster and it will affect all of my English skill,
pronunciation, grammar, and vocabulary. If I blank I am lost everything.
11 Yes, I have. My heart beats faster, sometimes I feel confused and blank. It
affects my speaking performance because I can’t speak fluently and relax.
12 Yes, I have. I suddenly forget some vocabulary and I will stuck on my
speaking / blank moment.
13 I feel nervous. It influences me to speak and sometimes I forgot the words what
I want to say
14 The indications : increasing of heartbeat, sweating, body shaking, not focus,
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decreasing of concentration
Affect: forget of some vocabs, words and how to pronounce words correctly,
forget the ideas what I want to deliver
15 I have experienced feeling nervous while performing Hot Seat. My heart beats
faster and I can’t focus and forget what I want to say while in front of the class
and I can’t speak fluently.
16 Yes, I have. My heart beats faster and I don’t know what I should say.
17 Yes, I have. I feel nervous when I have not prepared yet what I am going to
talk but suddenly my lecturer asks me to go in front of the class and do the Hot
Seat. I worry about the speech that I make it not clear and understandable. I am
afraid if I make some repetitions on my speech because I have no idea
anymore. If I get stuck on the ideas of my speech, I will talk anything comes to
my mind at that time, it doesn’t matter whether it’s meaningful or not.
18 Yes. Usually, I will get stomachache, my hands are getting cold and the last is
my body parts are shaking. Firstly, it’s my hands, feet and then lips. The effect
is I cannot speak well and makes me worry about the result.
19 Yes, I experienced feeling nervous when I must performing hot seat in front of
the class, especially if I do not have preparation. My heart will beat faster than
usual, but fortunately I don’t lost my word during the hot seat. Sometimes I lost
my word, but I can handle it so it’s not a big problem.
20 Yes, I felt nervous when I knew I was going to perform Hot seat, especially
when I wasn’t ready to. My heart beat fast before my name was called, and
even faster when I was performing Hot Seat. I usually still feel my heart beat
fast after the hot seat, but only a little. My nervousness affected my speaking. I
tended to shake my body a lot and my speaking wasn’t fluent. I felt like I
couldn’t utter what I had prepared.
21 Yes, I always feel nervous in performing the hot seat. My heart beat faster and
my hands are becoming cold. This nervousness makes me cannot think
spontaneously and it is like I lost all of my vocabularies.
22 Yes, I have experienced feeling nervous while speaking in front of the class
without preparation. My heart was beating so fast when I have my hot seat.
23 When I’m speaking in front of the class then my classmates see me, I’ll feel
nervous. Sometimes, I don’t know what I will say. Besides, I’ll forget the
words while speaking, so it makes my speaking performance look bad. I’m also
not confident while speaking.
24 Yes, I have. I always feel nervous when I perform hot seat in front of the class.
It because I have to think spontaneously and then come in front. I think I need
long time to think about the topic that I get.
25 Yes, I have. Whenever I come in front of the class to do the hot seat, I always
feel nervous. And it makes me difficult to think critically or even to speak
correctly.
26 I have experienced when I nervous in front of the class. When my friend calls
my name and I have hot seat in front of class. I will nervous because I difficult
to speak in English spontaneously. So, I need preparation before. It makes my
performance blank and I confuse what I should say in front of class.
27 Yes, I have experienced it. I felt nervous when I was performing Hot Seat in
PLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJIPLAGIAT MERUPAKAN TINDAKAN TIDAK TERPUJI
76
front of the class. I would forget what I wanted to say when the whole class
and the teacher looked at me. I was trying hard to say what I was thinking but




28 Always, when the time comes for me to speak up in front of the class, my heart
beats faster
29 My heart beats faster, I forget my points, forget the vocabs, stuttering, Do some
fillers.
30 My heart beats faster than before and It doesn’t affect my speaking
performance.
31 Having a tremor and my preparation might be chaos.
32 I feel nervous when I will start my speech. My voice is lower and I need to hold
my hands a bit tremble. However, it will be disappear when I come to the
middle of my speech. Usually, it makes my brain going blank, so I will lose
some of my vocabs or lose focus of the content of my speech.
33 I always nervous when speaking but it is not too much. I usually want to vomit
or shake, but it’s all gone after I come to the front of the class. It doesn’t affect
me.
34 When lecturer mentioned my name to do the hot seat at that time, I feel my
heart beats faster and my sweat comes early before I stand up in front of the
class. After that, all of my body will shake.
35 My heart beats faster, make unimportant move such as my leg is moving and
when I am speaking, I don’t speak clear words, sometimes I forget what I have
to speak.
36 I feel nervous because I didn’t have any ideas to say.
37 I feel very nervous because I cannot focus in the class, I missed many words.
38 I always feel nervous when doing it. This semester I think it’s getting worse and
I cannot control it. My body and hands will be moving, I can’t speak clearly and
fluently. It will affect on my speaking which I cannot remember what I’m going
to say, suddenly all the words and ideas are gone.
39 When the topic is unfamiliar, I’m confused to develop the topic then my
speaking fluency is not good.
40 Yes, I feel nervous and do unnecessary body movement and hand shaking.
41 Usually my heart beats faster and I lost my words.
42 Yes. It can be seen from my movement in front of the class. I often move my
fingers, hands and feet continuously. Then, I will produce “a-e-a-e” sounds. It
will affect my performance because it will decrease my concentration.
43 My eyes direction is always on the ceiling, I am confused what I want to say to
explain more clearly. My voice also doesn’t produce loud voice so some of my
friends somehow didn’t listen what I am saying. The effect is my friends do not
get what I’m talking about because my ideas seems not in order/jumping point.
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44 Jumping ideas when I’m speaking.
45 Feeling nervous at first but it’s gone as I’m in front of the class.
46 Not focus, forget the content for speaking, unsteady pronunciation.
47 My heart beats faster and my palms getting colder. When I’m nervous, it will be
easier for me to lose some words and the ideas are bungy jumping.
48 It affects my gestures. I made a lot of moves and it makes me blank. I didn’t
remember what will I’m going to say.
49 I feel afraid and tremor in my hands.
50 Yes, I am, My heart beats faster when I have to do my Hot Seat because I am
unprepared.
51 Usually, I forget the words I am going to say and blank suddenly.




53 At first, I was nervous but after that the nervous just went away and never
bother me anymore. My vocal cord was just like shaking so my voice was
vibrating, making my speaking unclear.
54 At first I was nervous because I think I didn’t have a good English and that
made me shy
55 Sometimes, but I consider it as learning process.
56 Before starting the performance, my nervous has not appeared. But when I
started, my heartbeat beats so fast. Especially when I forget about words that I
want to say. Everybody look at me and I feel a beat. But I also worry if they
don’t pay attention to me because it indicates that I am not interesting enough. It
means my performance is not too good.
57 Sometimes, everything do not going well so that when I did my hot seat I still
nervous. When I’m nervous, I usually play on something that I hold, like my
pen or paper but it doesn’t matter because I can control myself.
58 I had no preparation when I was doing my first hot seat on second semester.
59 I’m nervous when the lecturer mentioned my name to do the hot seat, so I just
talked about anything inside my head and I was not concern my pronunciation
and grammar, finally my hot seat was so bad.
60 Just sometimes, it makes me forget my words.
61 I’m nervous because I’m afraid if I cannot perform well and my grammar is bad
which makes me forget some words. I also don’t speak fluently.
62 When I feel very nervous, it will reduce my focus while doing the hot seat. As a
result, I make many mistakes, especially in grammar and diction.
63 I imagined wildly but it’s bad things that will happen when I speak in front of
the audience. And as the result, I forget everything when I speak.
64 When I am nervous, I think my grammar and pronunciation go away.
65 I’m nervous which makes me don’t speak in good pronunciation gesture, and
eye contacts. It will affect on my performance, I haven’t got my performance
well.
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66 Too much fillers that makes me often forget what I’m going to say.
67 I forgot the vocabs that I would use. It makes me to use Indonesian words
instead.
68 It impacts on my pronunciation and the vocabs if I didn’t prepare well.
69 Forgot some vocabularies.
70 I feel blank in my mind. I can’t remember what I have to say.
71 Yes, I feel a bit nervous.
72 I barely feel nervous but when it is coming, I feel that I forget what I want to
say.




74 When I am nervous, I will forget what I want to say and usually my hand starts
trembling.
75 I feel that I have bad grammar and pronunciation so it makes me feel down. The
effect is make me feel worry about my skill.
76 The indication is trembling hands.
77 I feel afraid because every students in the class look at me and I forget some
words.
78 My heart will beat faster and my mind will be blank. I’m afraid if I’ll make
mistakes. I can’t look at my friends and my lecturer for a long time.
79 I feel nervous. It makes me forget some words I wanted to say.
80 Sometimes my heart beats so fast and my hand become cold. It happens when I
don’t know that I should perform in front of the class. Sometimes it disturbs my
performance because I forget to say something and I should have a moment for
silent to remember the words that I am going to say.
81 I feel so “hot”. It makes me cannot focus on what I will say in front of the class.
82 I feel nervous because I think that my grammar and my vocabularies not really
good. So, I worry to make mistakes when I answer a question spontaneously.
Then I will speak more slowly and with low voice when I am really nervous.
83 I always nervous when performing hot seat because it tested my ability to speak
spontaneously. When I am nervous, I can forget some words in English.
84 I feel that my hands were so cold and felt like my knowledge of English was
disappear.
85 I do not love English so I cannot speak English better and fluently. That makes
my friends sometimes laughing at me so I look so passive when speak in
English. Though I am talkative person. I see few of them look underestimate
me.
86 A little. I feel nervous, sweating too. Cold sweat on my skin and my heart beats
faster. It only affects my gesture that shows “I am nervous” and a little bit faster
in speaking.
87 I couldn’t organize my idea well. It made me speak randomly. When I realized
that I had bad performance I became more nervous and forgot all the things.
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88 When I am nervous while performing hot seat in front of the class, my heart
beats faster and my hand being colder. It makes me lost some words that I am
going to say.
89 Yes, because sometimes I forget the English words that I want to say. Because
of that I feel nervous.
90 My hands are cold and my feet are trembling.
91 I was trembling and sweating. It affected my speaking performance baldy
because I couldn’t relax.
92 When I got the lottery that I should speak in front of the class and give the
explanation about something that I did not really understand. It made my speech
become not interesting because I didn’t know what should I talk about.
93 I felt nervous, anxious. My heart beats faster. Effects are I cannot speak clearly,
made many grammar mistakes, forgot some words to say
94 When I am nervous, sometimes I forgot what I have to say. Then, I don’t speak
in good order.
95 Yes, I feel afraid and then I stop my speech for a moment. It affects my
speaking performance because I can’t speak English fluently.
96 I always nervous when I feel that my friend’s speaking is better than mine. So I
am nervous when I have to speak.
97 When I am doing the hot seat, sometimes I feel confused of what to say because
I don’t really understand about the theme. If it happens, I’ll speak slowly and
not sure enough of my speaking. I think I look so weird in my speaking
performance if that thing happens.
98 Suddenly my memory is blank in front of the class and it very affects my
performance. It makes me worry.
99 I always feel nervous when people look at me talking in public.
100 Suddenly I cannot utter proper pronunciation because I am too nervous.
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Question no 2
Based on your experience, how would you do to overcome your nervous when you




1 Take a deep breath and try to smile.
2 I must relax myself, so I can speak well.
3 I take a deep breath and try to control my feeling and not to overthink what I
want to say. Because the more you think, the more you’ll get nervous.
4 Keep smiling and try to manage our nervous
5 I convince myself that everything will be okay because the audiences will not
bite me. I also prepare everything well to decrease blank section or sudden
tremor. I believe that practices make perfect, so I always practice by myself in
front of the mirror to make me get used to it.
6 I try to show plain serious face, or smile in certain topic. I think positively
before doing the hot seat. I tried to relax while come in front of the class.
7 Before I spoke, I used to see one of my friends and smile at him/her. That
reduced my nervous.
8 I keep speaking what comes to my mind and try as fast as possible to monitor
my grammar at the same time.
9 Sometimes I just ask my friend to keep the attention on me when I do hot seat
before I did it.
10 Jumping for awhile, talking to friends, making some jokes to my friends, forget
the material, speak what you want to speak, forget the English rules
(grammar/pronunciation), skip the class
11 I try to calm my mind and body. Do not move too much will help me to relax
12 I try to think positively and drink water
13 Take a breath / skip the class
14 Usually, I take a deep breath for 10 to 20 seconds. Then, I try to concentrate
with my ideas that I want to deliver in front of the class. Last, I smile to the
lecturer and my friends.
15 I try to relax by taking deep breath and motivate myself that I can do it and I
already know / remember what I want to say in the hot seat performance.
16 I just stand up in front of the class and then I’m quiet for a minute and when I
was already enjoyed I start to speak
17 I will look at my classmates to see that they are paying attention on me. It will
little but help me to be relax while I’m thinking what I’m going to talk about.
18 Usually, I will smile in front of the class to reduce my nervous but if it’s failed,
I will look at my friends and they will make a face which supports me, such as
smile.
19 Take a deep breath, deeper and tell to myself if everything will be alright. I just
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need to do the hotseat and then back to my chair, end the class, back home, and
hot seat is not the end of the world. And I say to myself if they are my friends
and they will not think negative to me.
20 I took a deep breath before performing hot seat, then, I drank water to decrease
my nervousness. Other thing I did was trying to relax while talking or having a
joke with my friends.
21 When I got nervous, I would drink water first then think what should I sat in
front of the class and take a deep breath.
22 I will take a long deep breathe to make me relax. I tried to speak based on my
knowledge related to the topic.
23 I always motivate myself that I can do that like other classmates.
24 I will overcome my nervous with breath deep and try to calm for a few
minutes.
25 The first thing I do is relaxing myself and my mind. Then I will take breathe
deeply in order to make me feel better or to get the nervous feeling away. So, I
can think clearly to find the topic in doing the hot seat.
26 I try to make myself more relax and I believe that I can do it.




28 I try to d the power-pose to make my confidence come to me again
29 Think positively, maintain my mood, smile a lot till I forget my nervousness,
wear blue clothes (?)
30 Do power pose before coming in front of the class / take a deep breathe
31 Take a deep breath and maintain my concentration
32 Take a deep breath and try to spread my eyes over the classroom, not just focus
on the one point or person.
33 Take a deep breath and drink a lot of water, sometimes I chew bubble gum
34 Usually. I will prepare some words that I will say in the last minutes.
35 Try to be relax, try control and manage my speech with correct arrangement and
make it more fluent.
36 Take a deep breath, calm down, and give smile to the audience.
37 Pray first then think about the topic.
38 Take a deep breath, think about the idea/ theme then try to interact with friends.
39 Praying first then thinking about the topic.
40 I will communicate with the audience
41 I prepare to speak with my friend. I also practiced to speak in front of mirror at
night before hot seat.
42 I can be quiet for awhile to prepare my material and to face the audience.
43 I will take a deep breath and prepare my own mind to focus on the topic.
44 Prepare well.
45 Taking  a deep breath. Believing that I will be fine.
46 Relaxing myself and think that everything is alright. Keep practicing. Looking
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for the new words and remember it.
47 Take a deep breath and tell to myself I can do the hot seat. Practicing more is
important!
48 Just do some improvisation.
49 I need to take some time to relax and believe in myself.
50 Take a deep breath for calming myself
51 Usually, I will drink a lot of water to prevent my nervousness.




53 If I feel nervous, I would try to cover it using my hand movement
54 Take a deep breath. Pray and just do it.
55 Relax and relax
56 Sometimes I am silent for a moment to make my heart to be calm.
57 Take a deep breath, give yourself some motivation, pray, Let it go because the
show must go on.
58 I tried to move my body as long as I can try to make the audience laugh while I
was thinking what things that I’m gonna say.
59 Just think that everybody in the class just like a baby who cannot do many thing
to judge you.
60 I always smile and take a deep breath
61 Take a deep breath and drink mineral water, also keep practicing.
62 I haven’t found the way to overcome it, but I’ve prepared the topic that will be
presented in the class, it can reduce my nervous.
63 I do practicing, more and more practice.
64 Take 1 minute to deep breath and silent without thinking anything is the solution.
65 I always get nervous when I don’t have any idea about what would I say. After I
get the basic, the fundamental of ideas, I won’t get nervous.
66 Take a deep breath.
67 I would prepare the material that I was going to explain. So, if I had known the
material, I would understand what I was going to explain.
68 Take  a deep breath, and close my eyes for awhile
69 Think that I can do it.
70 I try to keep calm and made my friend laugh by making some jokes.
71 Take a deep breath and try to flashback all of my memories about the topic.
72 Just speak to myself that I am the best.
73 Take a deep breath and keep speaking whatever the situation. It is a fact that we
should face, whether we like it or not it is a must. Actually, it also can motivate
us to perform better.





74 I will take a deep breath and say to myself that everything is gonna be okay and I
have to do my best.
75 Usually take a long deep breath and see around th.e class first then try to start the
hot seat.
76 Move my hands more often
77 I usually move my hands and moving here and there.
78 I usually take a deep breath before coming in front of the class and make my body
and mind relax.
79 Take a deep breath and smile.
80 Sometimes I should have a deep breath before having a speech and motivate
myself that I can do that in order to refill my confidence.
81 Take a deep breath for a long time and then come in front of the class.
82 Based on my experience, when I have a good preparation I will be more relax. So
I will try to memorize and understand about the hot seat.
83 Take a deep breath and brainstorming the keywords
84 I tried to take a deep breath and smile in front of the class.
85 I admit my classmates as people who cannot talk in English. so, when I speak I
feel that “I can!”
86 I don’t use my glasses. The eye contact can be done without seeing their
expression/comments.
87 Based on my experience, take a deep breath and smiling. I had to find some new
idea to reorganize my speech. Good idea made me more confident.
88 To overcome my nervous, usually I drink mineral water and take a deep breath
before I do the hot seat but, if I’m nervous when doing the hot seat, I will cover it
up by showing a cute smile to my friends and lecturer. Sometimes, my lecturer
knows if I have a big smile, I’m nervous at that time. So, I will take a deep breath
and have positive thinking.
89 I have to practice a lot.
90 Based on my experience, I forget to the topic to speak.
91 I take a deep breath to relax myself.
92 Taking a deep breath so that I could be more calm. Sometimes, I just smile and
give my innocent face.
93 I haven’t been successful I overcoming mu nervousness when I did the hot seat.
94 The lecturer usually gives us theme. Therefore, before I perform in front of the
class, I think of what I have to say. I write the important things so that when I
speak I can handle the theme. Then, I have to ensure myself that I can do that.
95 I had overcome my nervous by taking a deep breath.
96 First I pray, take a deep breath, then I believe that I can do it.
97 I would keep calm. Try to act like everything is fine and it will be. I also keep on
speaking to overcome my nervous.
98 I try to memorize all of my words in my mind and try to speak louder.
99 I will check some words related to the theme in dictionary and try to memorize it
100 I will take a deep breath, drink water, and believe in myself.
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Question no 3




1 It should be more than one or two but it can be held in every meeting.
2 I think it’s already fun and challenging. It can help the students in raising or
improving their speaking skills.
3 The word selection should be chosen from lecture. The lecture should have
prepared the word selection, so it will be more fair because the degree of the
words’ difficulties is equal. If we let our friends to choose the words, it will not
fair.
4 I suggest that this activity still exist in CLS class because it will test our mental
in front of the class.
5 I think they should change the word “HOT” because it is so cold in front of the
class, I barely hyporthermia.
6 I think it should be done more often, because it improves my speaking and
confidence
7 I have no suggestion because I think it has been good. Although that activity
will make me so nervous but it helps me in practicing my speaking.
8 Keep the hot seat activity in ELESP in order to encourage the students to speak
spontaneous.
9 It would be better if the audience give the attention to the student while they
are speaking in front of the class.
10  It should be held one a month, so the students can learn how to
overcome their nervous and improve their critical thinking.
 The topic must be randomly, so the students can learn how to think
faster
11 Even though Hot Seat activity makes me nervous, it helps me a lot to speak
spontaneously, logically and organized. It should be added more in speaking
class!
12 The hot seat should force the students to think critically. It should help the
students to speak spontaneously and organized.
13 Hot seat should be done once a month so the students won’t be nervous.
14 It is already good.
15 Hot seat can be held more often to practice our speaking skill.
16 Make your feeling enjoy, don’t be nervous. If your heart beats faster you must
take a deep breath to handle your nervous.
17 The time of preparation is longer than before.
18 I must manage my nervous and more confident with my preparation.
19 Please make the word or the topic more critical, it can be an issue or
something.
20 Even though it is fun, yet nervousness, triggering activity, this kind of activity
should e conducted frequently. The more we practice, the more we got used to
speak in front of public.
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21 I hope when someone else get the chance to do the hot seat, the rest of students
will pay attention and keep silent because noisy can distract our concentration.
22 Keep doing it in every meeting to improve the student’s skill in speaking.
23 To make the activity more fun so that we won’t be nervous.
24 Hot seat should be held in the class.
25 Giving time to the students to prepare themselves or to think the topic
critically. So, it makes the students will feel confidence in doing the hot seat.
26 It is good to help students to speak confidently and to improve our English.




28 Be calm and persuade yourself that everything is gonna be fine because you
don’t have to prepare anything.
29 Increasing the fluency so that the students will get used to speak English
spontaneously.
30 It’s just a very good activity.
31 Keep the hot seat activity because it is a great experience to make the students
become good speakers.
32 I’ve no suggestion.
33 Nothing. It is a nice thing to do.
34 It will be better if the lecturer gives some gift for who those are not nervous
such as candy or chocolates.
35 Stating clear rules in speaking class and give more time to prepare the speech.
36 Give additional time to do the hot seat.
37 I think it’s better if the topic is chosen by their friend in the class.
38 Give an easy and understandable topic.
39 The topic should be easy.
40 It is all good.
41 I don’t have suggestion because it is good.
42 I don’t have suggestion because it is great thing to do.
43 My suggestion is to take deep breathe, focus, and keep confident.
44 -
45 Nothing in particular.
46 Provide questions which the students like.
47 It is great and challenging activity. I enjoy this. Maybe, you can make more
interesting topic for your students later on.
48 Make a small talking activity with students.
49 I think it is good already so I don’t have any suggestion.
50 I think hot seat can be done in every subject so that the students will get used
to it.
51 It’s good.
52 Make some creativity in preparing the hot seat.





53 The hot seat activity is awesome
54 Let your imagination comes out and more practice will help the structure of
the speech.
55 Please do not give any themes, let us decide.
56 Don’t be nervous. Just relax. Although it proper to happen. Be confident to
yourself. If you are nervous, you can give or add some jokes in your hot seat
to make a good atmosphere and the audience become interest with you.
57 Make an interesting way to do the hot seat so the students will enjoy it. Give
the student more time to prepare.
58 Keep the activity to improve speaking skill of the students.
59 Prepare the material and make sure that you are not hungry ad positive
thinking.
60 It is a good activity. It is better to be conducted in every semester. It is better
if the hot seat is like an impromptu speech. It will teach student to become
more brave to speak in front of people.
61 I think hot seat has to be in every speaking class because it is good to try
speak in English.
62 Let the students know about the topic before doing the hot seat.
63 Please practice more.
64 Make a topic which is all students agree with.
65 My lecturer challenged me to improve in grammar and eye contacts.
66 Nothing.
67 I think if the lecturer gives the lottery for hot seat, it must be an easy question
and understandable.
68 No suggestion for the hot seat, what still need to be improved is the speaker.
69 Just think faster, and say what I want to say. Try to use good pronunciation.
70 I think for myself, I must prepare the materials well before the performance.
71 Keep the hot seat activity.
72 Be more prepare.
73 Some of the students do not pay attention to the presenter so make sure that




74 Maybe we have to be more relax again and prepare what we will say
75 Use another ways by using general topic or at least all students know the topic.
76 It should be held more often so that the students can improve their speaking
skills.
77 It should be held more often to improve our speaking skill
78 It is a good activity to improve the student skills. I hope this hot seat activity to
be kept exist
79 In order to be improved, I think the topic should be challenging.
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80 I think hot seat is a good speaking activity skill. I suggest that hot seat can be
formed as conversation between two people.
81 The show must go on.
82 To have more preparation to decrease the nervous.
83 Maybe the next hot seat will be in a group in order to test the cooperative
activity between students.
84 Easy themes so that we can develop the idea into a good speech
85 I do love hot seat because I can be better when we speak English. so make hot
seat more interactive and funny. Or maybe we can make dialogue for 2
students to present in front of the class.
86 No. hot seat is good for our speaking practice. Just to make sure that the theme
is understandable for the participants.
87 Keep calm and relax. Confidence is the most important thing. Make sure that
our topic is interesting to the audience.
88 I think it is good enough, she didn’t force us to be the best but she understands
the situation. I think we need more feedback after we do our hot seat, just like
the speech session.
89 We have to beat our nervous first so that we can do our best in speaking
performance.
90 Make the room more comfortable and warm. It can make the students more
relax.
91 The topic should be given by the lecturer, not the students.
92 Hot seat is a good way to make the students develop their speaking. It is
challenging for students to become braver to speak in front of the people.
93 Make it more often that the students can get used to hot seat.
94 The lecturer usually gives us theme. Therefore, before I perform in front
of the class, I think of what I have to say. I write the important things so
that when I speak I can handle the theme. Then, I have to ensure myself
that I can do that
95 I think the lecturer must give information for students about the topic of hot
seat a day before the presentation.
96 No suggestion because it is helpful.
97 Keep the activity. Students may choose their own theme for hot seat material
when they do their first performance.
98 The lecturer should give the material before the hot seat.
99 Hot Seat should never be erased from speaking class! It is good.
100 The topic should be interesting and easy for students to talk.
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